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Cameron Wright Parent Representative Elected Sep 2025 Sept 2028

Richard Jackson Parent Representative Elected Sep 2025 Sept 2028

Rowan Smith Parent Representative Re-Elected Sep 2022 Sept 2025
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Kahikatea Kirkwood Intermediate School

Statement of Responsibility

For the year ended 31 December 2025

The Board accepts responsibility for the preparation of the annual financial statements and the judgemenis
used in these financial stalements.

The management (including the Principal and others, as directed by the Board) accepts respensibility for
establishing and maintaining a system of internal controls designed to provide reasonable assurance as to the
integrity and refiability of the School's financial reporting.

It is the opinion of the Board and management that the annual financial statements for the financial year ended
31 December 2025 fairly reflects the financial position and oparations of the School,

The School's 2025 financial statements are authorised for issue by the Board.

Victoria Sergel Phil Tappenden
Full Mame of Presiding Member Full Name of Principal
Sgreaen . -

Ldeviria Avoet EEM ?&ﬁwna.’eam
Signature of Prasiding Member Srgnaiuna af Principal
21L/05/2026 2105 /2026
Date Data
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Kahikatea Kirkwood Intermediate School

Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2025

2025 2025 2024
Budget
N
otes Actual (Unaudited) Actual
$ $
Revenue
Government Grants 2 3,806,924 3,832,711 3,718,755
Locally Raised Funds 3 557,349 406,800 557,074
Interest 46,478 39,450 55,309
Total Revenue 4,410,751 4,278,961 4,331,138
Expense
Locally Raised Funds 3 329,042 289,800 328,324
Learning Resources 4 2,712,234 3,045,100 2,743,837
Administration 5 283,807 252,932 275,417
Interest 3,976 2,886 2,708
Property 6 915,374 800,761 812,918
Other Expense 7 13,087 - 281
Total Expense 4,257,620 4,391,479 4,163,485
Net Surplus / {Deficit) for the year 153,131 {112,518) 167,653
Other Comprehensive Revenue and Expense - - -
Total Comprehensive Revenue and Expense for the Year 153,131 (112,518) 167,653

BBO
Christchurch

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying notes
which form part of these financial statements. Page 3
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Kahikatea Kirkwood Intermediate School

Statement of Changes in Net Assets/Equity
For the year ended 31 December 2025

2025 2025 2024
Notes Actual Budget Actual
{Unaudited)

$ $

Equity at 1 January 1,415,249 1,415,249 1,216,803
Total comprehensive revenue and expense for the year 153,131 {(112,518) 167,653
Contribution - Furniture and Equipment Grant 12,730 - 30,793
Equity at 31 December 1,581,110 1,302,731 1,415,249
Accumulated comprehensive revenue and expense 1,581,110 1,302,731 1,415,249
Equity at 31 December 1,581,110 1,302,731 1,415,249

BDO
Christchurch

The above Statement of Changes in Net Assets/Equity should be read in conjunction with the accompanying notes which form
part of these financial statements. Page 4
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Kahikatea Kirkwood Intermediate School
Statement of Financial Position

As at 31 December 2025

2025 2025 2024
Budget
Notes Actual (Unaudited) Actual
$ $
Current Assets
Cash and Cash Equivalents 8 104,121 188,365 439,323
Accounts Receivable g 258,340 207,446 201,534
GST Receivable 2,552 5,000 -
Prepayments 15,958 12,379 12,379
Investments 10 1,094,461 704,454 679,201
1,475,432 1,117,644 1,332,437
Current Liabilities
GST Payable - - 8,543
Accounts Payable 12 263,060 231,778 227467
Revenue Received in Advance 13 158,615 112,876 220,132
Finance Lease Liability 15 19,448 14,678 22,034
441,121 359,432 478,176
Working Capital Surplus/(Deficit) 1,034,311 758,212 854,261
Non-current Assets
Property, Plant and Equipment 11 657,161 554,509 585,329
657,161 554,509 585,329
Non-current Liabilities
Provision for Cyclical Maintenance 14 72,298 - -
Finance Lease Liability 15 38,064 9,990 24,341
110,362 9,990 24,341
Net Assets 1,581,110 1,302,731 1,415,249
Equity 1,581,110 1,302,731 1,415,249

eDo
Chelstchurch

The above Statement of Financial Position should be read in conjunction with the accompanying notes which form part of

these financial statements.
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Statement of Cash Flows
For the year ended 31 December 2025

l Kahikatea Kirkwood
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2025 2025 2024
Note Actual Budget Actual
{Unaudited)
$ $
Cash flows from Operating Activities
Government Grants 883,577 749,896 985,478
Locally Raised Funds 284,043 235,900 336,622
International Students 218,515 £9,168 332,258
Goods and Services Tax {net) (11,095) (13,543) 13,334
Payments to Employees {548,690) (629,471) (721,408)
Payments to Suppliers (626,929) (593,735) (645,811)
Interest Paid (3,976) {2,886) (2,708)
Interest Received 46,118 39,450 55,740
Net cash from/(to) Operating Activities 241,563 (145,221) 353,505
Cash flows from Investing Activities
Purchase of Property Plant & Equipment (and Intangibles) (148,123) {50,027) (142,610)
Purchase of Investments (415,260) (25,253) (55,221)
Net cash from/{to} Investing Activities (563,383) (75,280) (197,831)
Cash flows from Financing Activities
Furniture and Equipment Grant 12,730 - 30,793
Finance Lease Payments {26,112) (30,457) {(4,843)
Net cash from/(to) Financing Activities {13,382) (30,457) 25,950
Net increase/(decrease} in cash and cash equivalents {335,202) {250,958) 181,624
Cash and cash equivalents at the beginning of the year 8 439,323 439,323 257,699
Cash and cash equivalents at the end of the year 8 104,121 188,365 438,323

The Statement of Cash Flows records only those cash flows directly within the control of the School. This means centrally
funded teachers' salaries, use of land and buildings grant and expense and other notional items have been excluded.

eDo
Christchurch

The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of these

financial statements.
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Kahikatea Kirkwood Intermediate School
Notes to the Financial Statements
For the year ended 31 December 2025

1. Statement of Accounting Policies

a) Reporting Entity
Kahikatea Kirkwood Intermediate Schoo! (the School) is a Crown entity as specified in the Crown Entities Act 2004 and a Schoal as described
in the Education and Training Act 2020. The Board is of the view that the School is a public benefit enfity for financial reporting purposes.

b) Basis of Preparation

Reporting Period

The financial statements have been prepared for the period 1 January 2025 to 31 December 2025 and in accordance with the requirements of
the Education and Training Act 2020.

Basis of Preparation
The financial statements have been prepared on a going concern basis, and the accounting policies have been consistently applied
throughout the period.

Financial Reporting Standards Applied

The Education and Training Act 2020 requires the School, as a Crown entity, to prepare financial statements with reference to generally
accepted accounting practice. The financlal statements have been prepared with reference to generally accepted accounting practice in New
Zealand, applying Public Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime as appropriate to public benefit entities
that qualify for Tier 2 reporting. The School is considered a Public Benefit Entity as it meets the criteria specified as "having a primary objective
to provide goods andfor services for community or social benefit and where any equity has been provided with a view to supporting that
primary objective rather than for financial return to equity holders’,

PBE Accounting Standards Reduced Disclosure Regime
The School qualifies for Tier 2 as the School is not publicly accountable and is not considered large as it falls below the expense threshold of
$33 miillion per year. All relevant reduced disclosure concessions have been taken.

Measurement Base
The financial statements are prepared on the historical cost basis unless otherwise noted in a specific accounting policy.

Presentation Currency
These financial statements are presented in New Zealand dollars, rounded to the nearest dollar.

Specific Accounting Policies
The accounting policies used in the preparation of these financial statements are set out below.

Critical Accounting Estimates And Assumptions

The preparation of financial statements requires management to make judgements, estimates and assumptions that affect the application of
accounting policies and the reported amounts of assets, liabilities, revenue and expenses. Actual results may differ from these estimates.

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions to accounting estimates are recognised in the period in
which the estimate is revised and in any future periods affected.

Cyecilical maintenance

The School recognises its obligation to maintain the Ministry's buildings in a good state of repair as a provision for cyclical maintenance. This
provision relates mainly to the painting of the School buildings. The estimate is based on the School's best estimate of the cost of painting the
School and when the School is required to be painted, based on an assessment of the School’s condition. During the year, the Board
assesses the reasonableness of its painting maintenance plan on which the provision is based. Cyclical maintenance is disclosed at note 14.

Useful lives of property, plant and equipment

The School reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The School believes that
the estimated useful lives of the property, plant and equipment, as disclosed in the significant accounting policies, are appropriate to the
nature of the property, plant and equipment at reporting date. Property, plant and equipment is disclosed at note 11.

8po

Christchurch
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Critical Judgements in applying accounting policies
Management has exercised the following critical judgements in applying accounting policies:

Classification of leases

Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease transfers substantially all the
risks and rewards of ownership to the Schecl, A lease is classified as a finance lease if it transfers substantially all risks and rewards
incidental to ownership of an underlying asset to the lessee. In contrast, an operating lease is a lease that does not transfer substantially all
the risks and rewards incidental to ownership of an asset to the lessee.

Judgement is required on various aspects that include, but are not limited to, the fair value of the leased asset, the economic life of the leased
asset, whether or not fo include renewal options in the lease term, and determining an appropriate discount rate to calculate the present value
of the minimum lease payments. Classification as a finance lease means the asset is recognised in the staterent of financial position as
property, plant, and equipment, whereas for an operating lease no such asset is recognised. Finance lease liability disclosures are contained
in note 15. Future operating lease commitments are disclosed in note 21.

Recognition of grants

The School reviews the grants monies received at the end of each reporting period and whether any require a provision to carry forward
amounts unspent. The School believes all grants received have been appropriately recognised as a liability if required. Government grants
are disclosed at note 2,

¢) Revenue Recognition

Government Grants
The School receives funding from the Ministry of Education. The following are the main types of funding that the School receives:

Operational grants are recorded as revenue when the School has the rights to the funding, which is in the year that the funding is received.

Teachers salaries grants are recorded as revenue when the School has the rights to the funding in the salary period they relate to. The grants
are not received in cash by the School and are paid directly to teachers by the Ministry of Education.

Other Ministry Grants for directly funded programs are recorded as revenue when the School has the rights to the funding in the period they
relate to. The grants are not received in cash by the School and are paid directly by the Ministry of Education.

The property from which the School operates is owned by the Crown and managed by the Ministry of Education on bahalf of the Crown.
Grants for the use of land and buildings are not received in cash by the School as they equate to the deemed expense for using the land and
buildings which are owned by the Crown. The School's use of the land and buildings as occupant is based on a property occupancy
document as gazetted by the Ministry. The expense is based on an assumed market rental yield on the value of land and buildings as used
for rating purposes.

This is a non-cash revenue that is offset by a non-cash expense. The use of land and buildings grants and associated expenditure are
recorded in the period the School uses the land and buildings.

Other Grants where conditions exist

Other grants are recorded as revenue when the School has the rights to the funding, unless there are unfulfilled conditions attached to the
grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability and released to revenue as the conditions are
fulfilled. .

Donations, Gifts and Bequests

Donations, gifts and bequests are recognised as an asset and revenue when the right to receive funding or the asset has been established
unless there is an obligation to return funds if conditions are not met. If conditions are not met, funding is recognised as revenue in advance
and recognised as revenue when conditions are satisfied.

Interest Revenue
Interest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is earned.

d) Finance Lease Payments
Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The finance charge is
allocated to each period during the lease term on an effective interest basis.

e} Cash and Cash Equivalents

Cash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term highly tiquid
investments with original maturities of 90 days or less, and bank overdrafts. The carrying amount of cash and cash equivalents represent fair
value.

BDO

Christchurch
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f) Accounts Receivable

Short-term receivables are recorded at the amount due, less an allowance for expected credit losses (uncollectable debts). The School's
receivables are largely made up of funding from the Ministry of Education. Therefore the level of uncollectable debts is not considered to be
material. However, short-term receivables are written off when there is no reasonable expectation of recovery.

g) Investments
Bank term deposits are initially measured at the amount invested. Interest is subsequently accrued and added to the investment balance. A
loss allowance for expected credit losses is recognised if the estimated loss allowance is material,

h) Property, Plant and Equipment
Land and buiidings owned by the Crown are excluded from these financial statements. The Board's use of the land and buildings as
‘oceupant’ is based on a property occupancy document.

Improvements (funded by the Board} to buildings cwned by the Crown or directly by the Board are recorded at cost, less accumulated
depreciation and impairment losses.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, less accumulated
depreciation and impairment losses. Cost or fair value, as the case may be, includes those costs that relate directly to bringing the assetto
the location where it will be used and making sure it is in the appropriate condition for its intended use.

Gains and losses on disposals (i.e. sold or given away) are determined by comparing the proceeds received with the carrying amounts (i.e.
the book value). The gain er loss arising from the disposal of an item of property, plant and equipment is recognised in the Statement of
Comprehensive Revenue and Expense.

Finance Leases

A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether or not title is
eventually transferred, At the start of the lease term, finance leases are recognised as assets and liabilities in the statement of financial
position at the lower of the fair value of the leased asset or the present value of the minimum lease payments. The finance charge is charged
to the surplus or deficit over the lease period so as to produce a constant periodic rate of interest on the remaining balance of the liability. The
amount recognised as an asset is depreciated over its useful life. If there is no reasonable certainty whether the School will obtain ownership
at the end of the lease term, the asset is fully depreciated over the shorter of the lease term and its useful life.

Depreciation

Property, plant and equipment except for library resources are depreciated over their estimated useful lives on a straight line basis. Library
resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the Statement of Comprehensive Revenue
and Expense.

The estimated useful lives of the assets are:

Building Improvements 10-75 years

Furniture and Equipment 10—15 years

Information and Communication Technology 3-5 years

Motor Vehicles 5-10 years

Leased Assets held under a Finance Lease Term of Lease

Library Resources 12.5% Diminishing value

i} Impairment of property, plant, and equipment
The School does not hold any cash generating assets. Assets are considered cash generating where their primary objective is to generate a
commercial return,

Non cash generating assets

Property, plant, and equipment and intangible assets held at cost that have a finite useful life are reviewed for impairment whenever events or
changes in circumstances indicate that the carrying amount may not be recoverable, If such indication exists, the School estimates the asset's
recoverable service amount. An impairment loss is recognised for the amount by which the asset's carrying amount exceeds its recoverable
service amount. The recoverable service amount is the higher of an asset's fair value less costs to sell and value in use.

Value in use is determined using an approach based on either a depreciated replacement cost approach, restoration cost approach, or a
service units approach. The most appropriate approach used to measure value in use depends on the nature of the impairment and
availability of information.

i an assetl’s carrying amount exceeds its recoverable service amount, the asset is regarded as impaired and the carrying amount is written
down to the recoverable amount. The total impairment loss is recognised in surplus or deficit.

The reversal of an impairment loss is recognised in surplus or deficit. A previously recognised impairment loss is reversed only if there has
been a change in the assumptions used to determine the asset's recoverable service amount since the last impairment loss was recognised.

80O
Chrlstchureh

[UNCLASSIFIED] Page 9




[UNCLASSIFIED] i -
Kaohtkalea Kirkwood
Iekarrapdicdy School

j} Accounts Payable
Accounts Payable represents liabilities for goods and services provided to the School prior to the end of the financial year which are unpaid.

Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts are unsecured and are usually paid
within 30 days of recognition.

k) Employee Entitlements

Short-term employse entitlerments

Employee entitlements that are expected to be seftled within 12 months after the end of the reporting period in which the employees provide
the related service are measured based on accrued entitliements at current rates of pay. These include salaries and wages accrued up to
balance date and annual leave earned, by non teaching staff, but not yet taken at balance date,

Long-term employee entiflements
Employee benefits that are not expected to be settled wholly before 12 months after the end of the reporting period in which the employee
provides the related service, such as retirement and long service leave, have been calculated on an actuarial basis.

The calculations are based on the likely future entitlements accruing to employees, based on years of service, years to entitlement, the
likelihood that employees will reach the point of entitlement, and contractual entitlement information, and the present value of the estimated
future cash flows. Remeasurements are recognised in surplus or deficit in the period in which they arise.

I) Revenue Received in Advance

Revenue received in advance relates to fees received from international students and parent payments where there are unfulfilled obligations
for the School to provide services in the future. The fees or grants are recorded as revenue as the obligations are fulfilled and the fees or
grants are earned.

The School holds sufficient funds to enable the refund of unearned fees in relation to international students, should the School be unabie to
provide the services to which they relate.

m) Provision for Cyclical Maintenance

The property from which the School operates is owned by the Crown, and is vested in the Ministry. The Ministry has gazetted a property
occupancy document that sets out the Board's property maintenance responsibilities. The Board is responsible for maintaining the land,
buildings and other facilities on the Schoal site in a state of good order and repair.

Cyclical maintenance, which involves painting the interior and exterior of the school, makes up the most significant part of the Board’s
responsibilities outside day-to-day maintenance. The provision is a reasonable estimate, based on the School's best estimate of the cost of
painting the school and when the school is required to be painted, based on an assessment of the school’s condition.

The School carries out painting maintenance of the whole school over a 7 to 10 year period. The economic outflow of this is dependent on the
plan established by the School to meet this obligation and is detailed in the notes and disclosures of these accounts.

n) Financial Instruments

The School's financial assets comprise cash and cash equivalents, accounts receivable, and investments. All of these financial assets, except
for investments that are shares, are initially recognised at fair value and subsequently measured at amortised cost, using the effective interest
method.

The School's financial liabilities comprise of accounts payable and finance lease. Financial liabilities are initially recognised at fair value and
subsequently measured at amortised cost using the effective interest method. Interest expense and any gain or loss on derecognition are
recognised in surplus or deficit,

o) Goods and Services Tax (GST)

The financial statements have been prepared on a GST exclusive basis, with the exception of accounts receivable and accounts payable
which are stated as GST inclusive.

The net amount of GST paid to, or received from, the IRD, including the GST relating to investing and financing activities, is classified as a net
operating cash flow in the statement of cash flows.

Commitments and contingencies are disclosed exclusive of GST.

p) Budget Figures
The hudget figures are extracted from the Scheool budget that was approved by the Board.

q) Services received in-kind

From time to time the School receives services in-kind, including the time of volunteers. The School has elected not to recognise services
received in kind in the Statement of Comprehensive Revenue and Expense.

BDO
Christchurch
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2. Government Grants

Government Grants - Ministry of Education
Teachers' Salaries Grants

Use of Land and Buildings Grants

Other Government Grants

3. Locally Raised Funds

Local funds raised within the School's cormmunity are made up of:

Revenue
Donations and Bequests
Fees for Extra Curricular Activities
Trading
Fundraising and Community Grants
Other Revenue
International Student Fees

Expense
Extra Curricular Activities Costs
Trading
Other Locally Raised Funds Expenditure
International Student - Employee Benefits - Salaries
International Student - Other Expenses

Surplus/ (Deficit) for the year Locally Raised Funds

4. Learning Resources

Curricular

Information and Communication Technology
Empioyee Benefits - Salaries

Staff Development

Depreciation

Other Learning Resources

. [UNCLASSIFIED]

l Kohikatea Kirkwood
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2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
907,700 755,576 969,295
2,320,702 2,545,953 2,181,572
578,522 531,182 539,272
- - 28,616
3,806,924 3,832,711 3,718,755
2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
41,189 11,450 22,523
147,047 139,150 146,711
11,331 9,200 14,598
1,500 - 9,907
80,874 76,000 116,593
275,348 171,000 246,742
557,349 406,800 557,074
148,763 146,100 144,921
4,164 4,200 14,203
39,018 39,000 41,889
48,563 46,000 47,128
88,536 54,500 80,183
328,042 289,800 328,324
228,307 117,000 228,750
2025 2025 2024
Budget
Actual {Unaudited) Actual
$ $ $
37,593 49,550 47,932
34,750 40,000 26,796
2,516,216 2,846,953 2,652,438
19,134 18,000 24,539
102,451 89,597 89,999
2,090 1,000 2,133
2,712,234 3,045,100 2,743,837

800
Chrlstchurch
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5. Administration

Audit Fees

Board Expenses

Other Administration Expenses
Employee Benefits - Salaries
Insurance

6. Property

Consultancy and Contract Services
Cyclical Maintenance

Heat, Light and Water

Rates

Repairs and Maintenance

Use of Land and Buildings
Employee Benefits - Salaries
Other Property Expenses

[UNCLASSIFIED]

i Kahikates Kirkwood
Inbammode Schoxl

2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
11,286 11,235 10,809
16,485 16,650 12,957
71,401 61,002 61,600
181,350 160,000 186,278
3,385 4,045 3,773
283,807 252,932 275,417
2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
669 - -
72,298 - -
33,549 50,000 47,348
17,814 17,679 16,718
47,236 34,200 39,284
578,522 531,182 539,272
123,182 123,000 122,358
42,104 44,700 47,938
915,374 800,761 812,918

The use of land and buildings figure represents 5% of the school's total property value. Property values are established as part of the

nation-wide revaluation exercise that is conducted every 30 June for the Ministry of Education’s year-end reporting purposes.

7. Other Expense

Impairment of Property, Plant and Equipment

8. Cash and Cash Equivalents

Bank Accounts

Cash and cash equivalents for Statement of Cash Flows

2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
13,087 - 281
13,087 - 287
2025 2025 2024
Budget
Actual {Unaudited) Actual
$ $ $
104,121 188,365 439,323
104,121 188,365 439,323

Of the $104,121 Cash and Cash Equivalents $154,999 is subject to restrictions for the following reasons:

» $154,999 of international student fees relating to the 2026 school year have been collected by the school. This is included in Revenue in

Advance in note 13.

- [UNCLASSIFIED]
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9. Accounts Receivable

i Kohikatea Kirkwood
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2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
Receivables - 1,302 1,302
Receivables from the Ministry of Education 22,728 4,285 4,029
Interest Receivable 8,034 7,674 7.674
Teacher Salaries Grant Receivable 227,578 194,185 188,529
258,340 207,446 201,534
Receivables from Exchange Transactions 8,034 8,976 8,976
Receivables from Non-Exchange Transactions 250,306 198,470 162,558
258,340 207,446 201,534
10. Investments
The School's investment activities are classified as follows:
2025 2025 2024
Budget
Actual (Unaudited) Actual
Current Asset $ $ $
Shori-term Bank Deposits 1,094 461 704,454 679,201
Total Investments 1,094,461 704,454 679,201
11. Property, Plant and Equipment
Opening Balance
{NBV} Additions Disposals Impairment  Depreciation Total (NBV}
2025 $ $ $ $ $ $
Building Improvements 176,469 (6,820) 169,649
Furniture and Equipment 282,895 83,774 {9,859) (38,727) 318,083
Information and Communication 63857 50 892 (2,774) (27,515) 93,460
Technology
Motor Vehicles 1,532 (307) 1,225
Leased Assets 45,740 37,247 (26,477) 56,510
Library Resources 14,836 6,492 {(489) {(2,605) 18,234
585,329 187,405 {13,122) - {102,451} 657,161

Restrictions

There are no restrictions over the title of the school's property, plant and equipment, nor are any property, plant and equipment pledged

as security for liabilities.

2025 2025 2025 2024 2024 2024

Cost or Valuation Accumulated Net Book Costor Accumulated Net Book

Depreciation Value Valuation Depreciation Value

$ $ $ $ $ $
Building Improvements 363,854 (194,205) 169,649 363,854 {187,385) 176,469
Furniture and Equipment 1,015,091 {697,008) 318,083 990,181 {707,286) 282,895
Information and Communication 399,327 (305,867) 93,460 542,143 (478,286) 63,857

Technology

Motor Vehicles 3,084 {1,839) 1,225 3,085 {1,533) 1,532
Leased Assets 122,563 (66,053) 56,510 183,808 (138,068) 45,740
Library Resources 61,386 (43,152) 18,234 56,768 (41,932) 14,836
1,965,285 (1,308,124) 657,161 2,139,819 (1,554,490) 585,329

. [UNCLASSIFIED]
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12. Accounts Payable

2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
Creditors 8,699 9,701 9,701
Accruals 9,236 9,735 11,609
Employee Entitlements - Salaries 227,578 194,185 188,529
Employee Entitlements - Leave Accrual 17,547 18,157 17,628
263,060 231,778 227,467
Payables for Exchange Transactions 263,060 231,778 227,467
Payables for Non-exchange Transactions - Taxes Payable {PAYE and Rates) - - -
Payables for Non-exchange Transactions - Other - - -
263,060 231,778 227 487
The carrying value of payables approximates their fair value.
13. Revenue Received in Advance
2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
Grants in Advance - Ministry of Education - - 5,424
International Student Fees in Advance 154,999 110,000 211,832
Other revenue in Advance 3,616 2,976 2,876
158,615 112,976 220,132
14. Provision for Cyclical Maintenance
2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
Increase/(decrease) to the Provision During the Year 72,298 - -
Provision at the End of the Year 72,298 - -
Cyeclical Maintenance - Non current 72,298 - -
72,298 - -

The School does not currently have a School Property Plan due to the recent completion of the Christchurch Schools Rebuild program.
The School has recorded a partial provision for cyclical maintenance based on painting quotes for specified buildings however this does
not cover the full school site and accordingly may not reflect the full maintenance liability.

apo
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15. Finance Lease Liability

The School has entered into a number of finance lease agreements for computers and other ICT equipment. Minimum lease payments
payable:

2025 2025 2024
Budget
Actual {Unaudited) Actual
$ $ $
No Later than One Year 23,845 16,178 25,211
Later than One Year 42,543 10,990 27,003
Future Finance Charges (8,878) {(2,500) (5,839)
57,510 24,668 48,375
Represented by
Finance lease liability - Current 19,446 14,678 22,034
Finance lease liability - Non current 38,064 9,990 24,341
57,510 24,668 48,375

16. Funds Held for Capital Works Projects

During the year the School received and applied funding from the Ministry of Education for the following capital works projects. The
amount of cash held on behalf of the Ministry for capital works project is included under cash and cash equivalents in note 9, and includes
retentions on the projects, if applicable.

Board
Opening Receipts Contributions Closing
2025 Balances from MOE Payments ! Transfers Balances
$ $ $ $ $
Project 200618 Rebuild Infrastructure - 44,510 (44,510) - -
Tetals - 44,510 {44,510) - -

Represented by:
Funds Held on Behalf of the Ministry of Education -
Funds Receivable from the Ministry of Education -

17. Related Party Transactions

The School is a controlled entity of the Crown, and the Crown provides the major source of revenue to the School. The School enters into
transactions with other entities also controlled by the Crown, such as government departments, state-owned enterprises and other Crown
entities. Transactions with these entities are not disclosed as they occur on terms and conditions no more or less favourable than those
that it is reasonable to expect the school would have adopted if dealing with that entity at arm’s length.

Related party disclosures have not been made for transactions with related parties that are within a normal supplier or client/recipient
relationship on terms and candition no mare or less favourable than those that it is reasonable to expect the School would have adopted
in dealing with the party at arm’s length in the same circumstances. Further, transactions with other government agencies (for example,
Government departments and Crown entities) are not disclosed as related party transactions when they are consistent with the normal
operating arrangements between government agencies and undertaken on the normal terms and conditions for such transactions.

B8RO
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18, Remuneration

Key management personnel compensation

Key management personnel of the School include all Board members, Principal, Deputy Principals and Heads of Departments.

2025 2024
Actual Actual
$ $
Board Members

Remuneration 3,620 2,800

Leadership Team
Remuneration 673,852 635,621
Full-time equivalent members 5 5
Total key management personnel remuneration 677472 638,521

There are 6 members of the Board excluding the Principal. The Board had held 9 full meetings of the Board in the year. As well as these
regular meetings, including preparation time, the Chair and other Board members have also been involved in ad hoc meetings to consider
student welfare matters including stand downs, suspensions, and other disciplinary matters.

Principal
The total value of remuneration paid or payable to the Principal was in the following bands:
2025 2024
Actual Actual
Salaries and Other Short-term Employee Benefits: $000 $000
Salary and Other Payments 170-180 160-170
Benefits and Other Emoluments 0-5 0-10
Termination Benefits - -
Other Employees
The number of other employees with remuneration greater than $100,000 was in the following bands:
Remuneration 2025 2024
$000 FTE Number FTE Number
100 - 110 1.00 0.00
110-120 2.00 3.00
120-130 1.00 0.00
130-140 1.00 1.00
5,00 4.00

The disclosure for 'Other Employees’ does not include remuneration of the Principal.
19. Corﬁpensation and Other Benefits Upon Leaving
The total value of compensation or other benefits paid or payable to persons who ceased to be beard members, committee members, or

employees during the financial year in relation to that cessation and number of persons to whom all or part of that total was payable was
as follows:

2025 2024
Actual Actual
Total $- $-

Number of People - -

abo
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20. Contingencies

There are no contingent liabilities (except as noted below) and no contingent assets as at 31 December 2025 (Contingent liabilities and
assets at 31 December 2024: nil).

Holidays Act Compliance — Schools Payroll

The Ministry of Education performs payroll processing and payments on behalf of boards, through payroll service provider, Education
Payroll Limited.

The Ministry continues to review the Schools Sector Payroll to ensure compliance with the Holidays Act 2003. An initial remediation

payment has been made to some current schocl employees. The Ministry is continuing to perform detailed analysis to finalise calculations
and the potential impacts for specific individuals. As such, this is expected to resolve the liability for school boards.

21. Commitments

{a) Capital Commitments

at 31 December 2025, the Board had no capital commitment (2024:$0).

(b) Operating Commitments

As at 31 December 2025, the Board has entered into no contracts.

22. Financial Instruments
The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows:

Financial assets measured at amortised cost

2025 2025 2024
Budget
Actual (Unaudited) Actual
$ $ $
Cash and Cash Equivalents 104,121 188,365 439,323
Receivables 258,340 207,446 201,534
Investments - Term Deposits 1,094,461 704,454 679,201
Total financial assets measured at amortised cost 1,456,922 1,100,265 1,320,058
Financial liabilities measured at amortised cost
Payables 263,060 231,778 227,467
Finance Leases 57,510 24,668 46,375
Total financial liabilities measured at amortised cost 320,570 256,448 273,842
23. Events After Balance Date
There were no significant events after the balance date that impact these financial statements.
800
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INDEFEMDENT AUDITOR'S REPORT

TO THE READERS OF KAHIKATEA KIRKWOOD INTERMEDIATE SCHOOL'S FINANCIAL STATEMENTS
FOR THE YEAR EMDED 31 DECEMBER 2025

The Auditor-General is the auditor of Kahikatea Kirkwood Intermediate School (the School). The
Auditor-General has appointed me, Amy Goodman, using the staff and resources of BOO

Christchurch Audit Limited, to carry out the audit of the financial statements of the School an his
behalf.

Qualified Opinion

We have audited the financial statements of the School on pages 3 to 17, that comprise the
statement of financial position as at 31 December 2025, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion, except for the matter described in the Basis for our qualified opinion section of our
report, the financial statements of the School:

® present fairly, in all material respects:
o its financial position as at 31 December 2025: and
a its financial performance and cash Tlows for the year then ended; and
® comply with generally accepted accounting practice in Mew fealand in accordance with Public

sector Public Benefit Entity Standards Reduced Disclosure Regime.
Qur audit was completed on 21 May 2026. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board and owr responsibilities relating to the financial statements, we comment on other
infarmation, and we explain gur independence.

Basis for our qualified opinion - provision for cyclical maintenance

The School has an obligation to the Ministry of Education to keep the land and buildings in good order
and repair. However, the Board has not recorded a provision for cyclical maintenance. This iz a
departure from PBE IPSAS 19: Provisions, contingent assets and contingent liabilities, which requires
a provision to be recorded where there is a present obligation that will need to be settled and this
can be reliably estimated. The board has not calculated the financial effect of this departure from
PBE IPSAS 19,

We carried out our audit in accordance with the Auditor-General's Auditing Standards, which
incerporate the Professional and Ethical Standards and the International Standards on Auditing
(Mew Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Qur
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.,

We have fulfilled our responsibilities in accordance with the Auditor-General's Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinfon.
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Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in Mew Zealand,

The Board i3 responsible for such internal control as it determines is necessary to enable it to

prepare financial statements that are free from material misstatement, whether due to fraud or
error.

In preparing the financial statements, the Board is responsible for assessing the School's ability to
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters
related to going concern and using the going concern basis of accounting, unless the Board intends
to close or merge the School, or has no realistic alternative but to do so.

The Board's respensibilities arise from section 134 of the Education and Training Act 2020.
Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in Mew Tealand.

The Board is responsible for such internal control as it determines s necessary to enable it to
prepare financial statements that are free from material misstatement, whether due to frawd or
error.

In preparing the financial statements, the Board is responsible for assessing the School's ability to
continue as a going concern. The Board is also responsible for disclesing, as applicable, matters
related to going concern and using the going concern basis of accounting, unless the Board intends
to close or merge the School, or has no realistic alternative but to do so.

The Board's responsibilities arise from section 134 of the Education and Training Act 2020.
Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whaole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor's report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General's Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the

aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis af these financial statements,

For the budget information reported in the financial statements, our procedures were limited to
checking that the infarmation agreed to the School's approved budset.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

. We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and abtain audit evidence that is sufficient and appropriate to provide a basis for our
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opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

. We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School's internal contraol.

* We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

. We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School's ability to
continue as a going concem, If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor's report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor's report. However,
future events or conditions may cause the School to cease to continue as a going concern.

" We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our awdit.

Our responisibilities arise from the Public Audit Act 2001.
Other information

The Board 15 required to prepare an annual report which includes the annual financial statements
and the audit report, as well as a Statement of Variance, an Evaluation of the School's Students’
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of

Kiwisport funding. The Board is respansible for the other information that it presents alongside its
annual financial statements.

The other information obtained at the date of our audit report includes copies the Members aof the
Board listing, Evaluation and Analysis of our Student’s Progress and Achievement, How did we give
effect to Te Tiriti o Waitangi, Compliance with Employment Policies, Maorl and Pasifica Target
Report for the Board of Trustees, Mathematics and Statistics Review for the Board of Trustees,
English Review for the Board of Trustees and the Kiwisport Report, but does not include the
financial statements, and our auditor's report therean.

Qur opinion on the financial statements does not cover the ather information and we do not express
any farm of audit apinion or assurance conclusion thereon,

In connection with our audit of the financial statements, our responsibility is to read the other
infermation. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard,
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Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners
fincluding International Independence Standards) (New Zealand) (PES 1)issued by the New Zealand
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with, or interests in, the School.

Amy Goodman

BODO Christchurch Audit Lirnited
On behalf of the Auditor-General
Christchurch, Mew Zealand
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Evaluation and Analysis
of our
Students’ Progress and Achievement
2025

The following section includes reports presented to the Board of Trustees throughout
2025, These reports outline the progress our students have made in English
(Reading and Writing) and Mathematics. English and Mathematics were key
curriculum focus areas for the year.

Curriculum reports are typically completed as part of a three-year review cycle.
However, during 2025, reporting in English and Mathematics supported the school in
planning for, implementing, and reflecting on recent curriculum changes.

English

The English Curriculum Report examined the impact of the new English Curriculum,
which will be implemented in 2026. It gathered voice from our school community
regarding English teaching and learning and included Reading and Writing
achievement data with detailed analysis.

Careful analysis of Reading data shows that students made significant progress in
Reading during 2025. In Writing, data analysis indicates that students overall, and
particularly boys, Pasifika, and Asian students, are beginning Year 7 raguiring
substantial Writing support, While students are making strong progress in Writing
across the year, achievement outcomes continue to lag behind Reading and
Mathematics.

A future school-wide focus on Writing is supported by kaiako voice, which highlighted
strong teacher support for professional learning in Writing. English will therefore
remain a priority area in 2026, with a particular emphasis on Writing.

Mathematics

The Mathematics Report examined the implementation of curriculum changes
introduced in 2025. To support these changes, we angaged with Oxford University
resources provided by the Ministry of Education.

E td kahikatea, hé whakapai ururoa, awhi mal awhi ate, titou ttow ¢
Stand up Kahikates, owr rools interfwine, strengthening and supparting each ofher, we are strong together



Careful analysis of achievement data shows that students made significant progress
in Mathematics during 2025. Mathematics will remain a focus in 2026 as we continue
to embed the curriculum changes within our Mathematics programme.

Target Report for Maori and Pasifika Students

Careful comparative analysis of Maori and Pasifika student achievement in Reading,
Writing, and Mathematics is presented in this Target Report.

Maori students began 2025 with strong achievement in Reading, and both Maori and
Pasifika students made significant progress across the year. This indicates that our
culturally responsive practices and Reading programmes are effectively supporting
student learning.

Maori students began the year with achievement levels comparable to other groups
in Mathematics. While they made significant progress, this was not at the same rate
as some other groups.

Pasifika students began 2025 with comparatively lower achievement in Writing and
Mathematics. Although they made significant progress in Mathematics, this was not
equal to the progress demonstrated by other groups. Similarly, while Pasifika
students made good progress in Writing, end-of-year data still shows notable
disparities compared to other groups.

Accelerating achievement for Maori students, particularly in Mathematics, and for
Pasifika students, particularly in Writing and Mathematics, will be a key focus for
2026.

E tii kahikatea, hé whakapai ururoa, awhi mai awhi atu, tatou tatou e
Stand up Kahikatea, our roots infertwine, strengthening and supporting each other, we are strong together
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How did we give effect to Te Tiriti o Waitangi in 20257

At Kahikatea Kirkwood Intermediate we give effect to Te Tiriti through the treaty principles of
Participation, Protection and Partnership. We also us the Tataiako framework alongside
these principles.

Although we are no longer required to give affect to Te Tiriti o Waitangi, our Board of Trustees
has made it clear to our kura community we will continue to do so as we believe this is best
practice,

Participation

We are continuously collaboritive with whanau. We hold three parent-teacher-child
hui per year, we invite whanau to give us feadback within our reports to the Board of
Trustees and we hold a whanau evening around the time of Matariki each year.

We pride ourselves on clear and regular communication with whanau through regular
emails from classrocom teachears to whanau,

We ensure costs associated with school are not a barrler to attendance, For example,

we are part of the Full Bellies lunch programme and hold a good stock of uniforms in
the office which whanau can use,

We encorporate karakia into our kura programmae.
MNew students to our kura are welcomed with a mihi whakatau and hangi.
We have a school waiata written for us. This is used regularly within our kura.

Protection

In Social Science, we teach our local history with & focus on Ngii Tahu and Ngai
Tahuriri.

Our Year 7 camp is a noho marae at Onuku Marae just out of Akaroa. In Year 8 camp,
we visit Te Tiriti 0 Waitangi and complete an education session with an axpert while
we are at the Mational Library. Our Secial Science units are explicitly linked to this
ako.

Maori student achievement in Tuhituhi, PAnui and Péngarau is tracked at a rBpu level
as well as at an individual student level. This is reperted to the BoT as part of our Target



Reports as well as to teachers in our Professional Development Hui. We plan
individual and group level interventions as needed. For example, the rdpu showed
less progress in Writing last year and this has now become a focus for us as a kura
this year.

Te Reo Maori and te ao Maori are reflected in teacher appraisals. Each teacher must
have at leasst ane goal which is linked to Te Tiriti. .

Te Reo Maori is taught weekly in each classroom at a protected and priveledged time.
Other Te Reo Maori is integrated within a wide variety of other programmes and
learning.

Maori akonga worked towards making a tukutuku panel that depicts Aoraki and
includes a poutama design which is displayed in our kura foyer.

We have a dedicated Maori and Pasifika Kaiwhakarite who oversees all Macri akonga,
their wellbeing and learning.

Partnership

We acknowledge that whanau are the experts on their children and work with them to
set learning goals during parent-teacher-chilod hui.

Our kura values are purposefully te reo Maori values. These are the foundation of our
kura and set the tone for students and kaimabhi.

We employ two kapa haka tutors who work with our tamariki weekly. There is a
particular focus on Ngai Tahu protocol, waiata and haka.

Alongside our noho marae in Year 7, we have been working to strengthen the
relationship between our kura and Onuku Marae.

We have worked with Ngai Taabhuriri on our cultural narrative and within this process
we have been gifted our new name - Kahikatea Kirkwood Intermediate School. Our
school redevelopment has happened in a way that aligns with our cultural narrative.

Our kaimahi used a Teacher Only Day to learn about the ways in which Otautahi was
used by Méaorilong ago. This knowledge has added to our kete and is being transferred
to students through our Social Science program.




Report — Compliance with Employment Palicies

Kirkwood Intermediate School operates an Equal Employment Opportunities Policy (EEQ)
that complies with the principle of being a good employer.

We ensure good and safe working conditions through adhering to our EEQ and Health and
Safety Policies, as well as holding regular meetings with staff. We ensure staff awareness
and provide opportunities for staff discussion in regards to the EEO policy and programme.

Our Appointment Policy ensures we practise impartial selection of a suitably qualified person
for appointment. Kirkwood Intermediate also actively enhances the abilities of individual
employees through an extensive professional development offering which is available to all.

We recognise the aims and aspirations of Maori and their employment requirements by
actively promoting engagement with whanau and ensuring the needs of individual staff are
acknowledged as required . We promote our school values and Inclusion Policy as we aim
for greater involvement of Maori in Education and also in recognising the employment
requirements of women and those with disabilities.

The strong emphasis and awareness of this area is driven down from the Principal/Senior
Management and ultimately it is reflected in all our policies as well as our school values.
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Maori and Pasifika
Target Report for the Board of Trustees

Whiringa-a-rangi 2025
Stacey Timblick
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Stand up Kahikatea, our roots intertwine, strengthening and supporting each other, we are strong
together



Report for Kirkwood Intermediate Board of Trustees
2025 Term 4
Macori and Pasifika Student Achievement

The Aspirational Goal for 2025
To have all Maori and Pasifika Year 8 dkonga achieving at Level 4P and Year 7 akonga achieving
at level 4B in Reading, Writing and Mathematics by the end of the 2025 kura year.

How we are going to go about achieving this:

The close monitoring of all Maori and Pasifika akonga by classroom kaiako, Office
Administration, support kaimahi of Maori and Pasifika and Head of Maori & Pasifika.
Communicating with Team Leaders and School Counsellor regarding Maori and Pasifika
akonga that may appear at a Pastoral Care level.

Full and transparent tracking of 8konga achievement and the tailoring of teaching practice
to fit the individual needs of our akonga.

Communicating within teaching team hui strategies being used to tautoko Maori & Pasifika
students.

Regular communication with parents and whanau via phone, email and kanohi ki te kanohi
interactions.

Last year's Mathematics data highlighted that our Maori and Pasifika akonga were not
progressing at the same rate as the rest of the kura. We are teaching the Oxford University
Maths Programme this year, and 1 will be interested to see if this structured programme
works better for these students.

I want to hold Whanau Hui this year linked in with other kura events to build on the success
of last year. | think sometime around Matariki would work well again and perhaps
something that lines up with Athletics Day which a number of parents came to.

Use “Te Kura Tapu Wha" authored by Hayley Tewai Welch, Angus Hikairo Macfarlane,
Matiu Tai Ratima, Sandra Lee Skipwith, and Jennifer Pearl Smith to ensure the physical
aspects of our school affirm our place within the New Zealand education system. |
recommend we investigate a school pepeha that can be displayed within the foyer area
upon its completion, that we plant native plants within our garden beds and grow traditional
Maori herbs in our new planter boxes. | also suggest we look at how whanau will know we
are a place for Maori and Pasifika students as they enter our school — possibly with pau,
carvings or a whakatauki at the enfrance.

All Year 7 and 8 akonga have experienced “taster” sessions for Kapa Haka this year. At this
stage, it looks like ropu numbers will double from last year.

Attendance for our Maori and Pasifika akonga needs to remain a focus. There is work being
completed to solidify a plan in line with the MoE requirements. This needs to be completed
with Maori and Pasifika akonga at the forefront.

End of the year updates:

Analysis of achievement in Mathematics can be found later in this report as well as in the
report written by Hae Ran Eum.

A mihi whakatau and hangi to welcome our Year 7 akonga was held in Term 1 this year.
This was the second year where Year 7 camps were held at Onuku Marae. There was
unfortunately a death at the marae for one of the planned trips which effected the noho
marae experience, but all other activities were able to go ahead. The camps links well with
our current Social Sciences unit of learning for Year 7 students as well as being a valuable
cultural experience.




We held one highly successful Whanau Hui in the week leading up to Matariki. Our Kapa
Haka Ropu performed, classrooms were open as well as other spaces around our kura.
There has been some debate publicly as to whether school pepeha are appropriate. Due to
this attention, [ haven't pursued this any further at this stage but will keep locking into ways
we can affirm our identity as a kura within Aotearoa. In line with this, our Year 8 M3ori
akonga wove a tukutuku panel that will be displayed in the foyer. This panel is in green to
symbolize Kahikatea Kirkwood, it depicts Aoraki which anchors us within Te Waipounamu
and under Ngai Tahu. The other pattern is called poutama and represents education and
continuous learning.

We have hired a new Teacher Aide this year, Jo Sem. Jo came to Kirkwood as a child and
stood out in her application for the position advertised as she has strong connections with
the local Pasifika community. She has timetabled slots to work with our Pasifika ropu here
at Kirkwood. So far this year she has been a driving force behind a Pasifika Week where
students were able to share their culture with the wider kura, she has made contact with all
Pasifika whanau and started to teach a number of students the Samoan Sasa. Jo is
currently collecting feedback from the Pasifika community about what they would like to see
further developed at Kirkwood and working with outside agencies and kura so we can be
more involved within the wider Otautahi Pasifika community.

Akonga across our kura had the opportunity to tautoko Te Wiki o0 Te Reo Maori by being
part of a hikoi to celebrate 50 years of te reo Maori revitalisation. Around 40 students
attended the event in town and as we were the only school group, we were asked to lead
the hikoi. | was very impressed with the positive image of our kura dkonga were able to
make.

Jo Sem, Yelin Yun and Teri Johnson organised and ran a “Pasifika Languages Wiki” where
our Pasifika students could share and celebrate their cultures. There were lunchtime
activities, kai shared, in class workshops and a special assembly. A number of our Pasifika
whanau came into kura during the wiki. This was well received by all kaimahi and akonga.
We mandated across the kura that students would be learning te reo Maori on Wednesday
afternoons. This is for two reasons. It is an acknowledgement of how important this ako is
and it privileges te reo M&ori within our kura. The second reason is so that we can continue
to privilege Kapa Haka on Wednesday afternoons. We were starting to find that some
students would prefer to be in their classes doing PE or art than at Kapa Haka and we felt it
is important for them to be part of this learning as well as part of Kapa Haka. To ensure
kaimahi are well supported in this mahi, | put together a folder of unit overviews, lesson
plans and resources that are available on Google Drive.



Attendance data comparison between Target RGpu and Whole Kura
» Valid as of 04/11/2025

Target Ropu — Maori
Year to date attendance percentage: 91.8% present

Attendance by Truancy Code (Rabl days)

ey
W npsstied

Target Ropu - Pacific Peoples
Year to date attendance percentage: 84.3% present

Attendance by Trusecy Code (half days)

e
W Uit

Whole Kura
Year to date attendance percentage: B8.8% present

Mitendamce by Traancy Code (half days)




Anonymised Target Akonga Data for Pangarau/Mathematics

Maori Akonga
¥Yea | Gende | Ethnicit | Entry Year | Mid Year | End Year | Entry Year | Mid Year | End Year
¢ r y 7 7 7 8 8 8
g F Maori Level 3P Level 3A | Level 4B Level 4B Level 4P | Level 5B
8 r Maori Level 1P Level 1P | Level 1P Level 2B Level 28 | Leve| 2P
8 M Maori Level 3P Level 3P | Level 4B Level 48 Level 4B | Level 4P
7| F Maori | Level 3A | Level3A | Level 4B
8 h Maori Level 3B Level 3P Level 34 Level 3A Level 4B | Level 5B
2 F Maori Level 48 Level 4B | Level 4P
3 F Maori Level 2B Level 2B Level 2P | Level 2P
7 M Maori Level 4P Level 4A | Level 44
7 M Maori Level 3P Level 3A | Level 4P
2 F Maari Level 3P Level 3P Level 34 Level 34 Level 3A | Level 3A
7 i Maori Level 2P Level 2A Level 3P
a F Maori Level 4B Level 4B | Level 4P Level 4P Level 4P | Level 4A
7 F Maaori Level 4B Level 4B | Level 4A
i M Maori Level 3B Level 3P | Level 4P
7 F Maari Level 2B Level 2P | Level 24
7 F Maori Level 5B Level 5B | Level 5B
a F Maori Level 44 Level 44 | Level 44 Level 44 Level 5B | Level 5P
i M Maari Level 3B Level 3P Level 3P
7 F Maari Level 24 Level 3B Level 3P
Pasifika Akonga
Yea | Gende Entry Year | Mid Year | End Year | Entry Year | Mid Year | End Year
r r Ethnicity 7 7 7 8 g 8
7 M Tokelauan Level 4B Level 4B | Level 4A
7 M Fijian Level 3P Level 3A | Level 4B
8 M Samoan Level 1B | Level 1B | Level 1P Level 1P | Level 1P
Other
Fi it} Pacific Level 24 Level 3B | Level 3P
7 M Samoan Level 3B Level 3P | Level 3A
8 M Fijian Level 3B | Level3B | Level3P | Level 3P | Level 3A | Level 3A
7 F Tongan Level 3B Level 3B | Level 3A
) F Samoan Level 3B Level 3P | Level3P | Level 3P | Level 3A | Level 3A
8 F Tongan Level 3A Level 3A | Leveld4P | LeveldA | Level 4A | Level 58
7 M Samoan Level 2P Level 3B | Level 3B
] M Samoan Level 3B Level 3B | Level 3P
I Ml Fijian Level 3B Level 3B | Lewvel 3A
Key for data tables
Mo colour|First data entry for this student
Same mark as previous
Improvement on previous mark given
Decrease from previous mark given
Bold Mark falls below kura academic target




Anonymised Target Akonga Data for Tuhituhi/Writing

Macri Akonga

¥Yea | Gende | Ethnicit | Entry Year | Mid Year | End Year | Entry Year | Mid Year | End Year
r r ¥ 7 7 7 8 8 8
B F Maori Level 4B Level 48 Level 4P Level 44 Level 4B | Level 5B
8 M Maori Level 1P Level 1P | Level 1P Level 1P Level 1P | Level 1P
B M Maori Level 3B Level 3P | Level 3A Level 3A Level 3A | Level 4P
7 F Maori Level 4B Level 48 | Level 4P
8 M Maari Level 3B Level 3P | Level 4B Level 4B Level 4B | Level 4B
B F Maari Level 4B Level 4B | Level 4P
8 F Maori Level 1P Level 1A Level 2B | Level 2B
7 M Maari Level 34 Level 3A | Level 4B
7 M Maori Level 3B Level 3P | Level 4P
a F Maori Level 4B Level 4P | Level 4A Level 58 Level 58 | Level SB
7 M Maari Level 2P Level 2A | Level 3B
8 F Maori Level 3P Level 3P | Level 3P Level 3P Level 3P | Level 3A
7 F Maori Level 4B Level 4B | Leveld4A
7 M hMaori Level 2P Level 2A Level 3P
7 F Maori Level 28 Level 2B | Level 2B
7 F Maori Level 5B Level 5B | Level 5B
2 F Maori Lavel 48 Level 4B | Level 4P Level 48 Level 4P | Level 4A
7 M Maori Level 3P Level 3P | Level 3P
¥ F Maori Level 2A Level 2A | Level 3B
Pasifika Akonga
Yea | Gende Entry Year = Mid Year | End Year | Entry Year | Mid Year | End Year
r r Ethnicity 7 7 7 8 8 8
7 ] Tokelauan Level 3A Level 3A | Level 3A
7 M Fijian Lewvel 3P Level 3P Level 4B
8 M Samoan Level 1B | Level 1B Level 1B Level 1B | Level 1B
Other
7 o Pacific Level 2A Level 3B | Level 3B
o4 M Samoan Level 3B Level 3B | Level 4B
3 M Fijian Level 2P Level 2A | Level 3P Level 2B Level 3B | Level 3B
7 F Tongan Level 2A | Level 3P | Lovel 3P
] F Samoan Level 3B Level 3B | Level 3P Level 4B Level 4P | Level 4P
a F Tongan Level 3A Level 3A | Level 4B Level 48 Level 4B | Level 4A
7 M Samoan Level 2P | Level 2A | Level 38
g M Samoan Level 3B Level 3B | Level 3A
I i Fijian Level 2P Level 2P | Level 3B
Key for data tables
Mo colour|First data entry for this student
Same mark as previous
Improvement on previous mark given
Decrease from previous mark given
Bold Mark falls below kura academic target




Anonymised Target Akonga Data for Panui/Reading

Maori Akonga

Yea | Gende | Ethnicit | Entry Year | Mid Year | End Year | Entry Year | Mid Year | End Year
r r ¥ 7 7 7 B 8 g
8 F Maori Level 44 Level 44 | Level 5B Level 5B Level 5B | Level 5P
B M Maari Level 1A Level 2B | Level 2B Level 2B Level 2P | Level 2P
8 M Maori Level 3A Level 34 | Level 4B Level 48 Level 4P | Lovel 4P
7 F Maori Level 4B Level 48 | Level 4P
8 M Maari Level 34 Level 3A | Level 4P Level 4P Level 4A | Level 44
8 F Maori Level 44 Level 44 | Level 5B
& F Maori Level 2P Level 2P Level 24 | Level 3P
i i) aari Lewel 44 Level 44 Leval 5B
7 M Maori Level 4P Level 4F | Level 5B
B F Maari Level 44 Level 44 Leva] 58 Level 5B Level 5P | Level 5P
T M Maori Level 2P Level 2A | Level 3B
8 F Maari Level 3P Lewel 3P Level 4B Level 4B Level 4B | Level 4P
7 F Maori Level 4B Level 4B | Level 4A
i M Maori Level 3B Level 3B Level 4B
7 F Maori Level 2P Level 2P Level 2P
7 F Piaori Level 44 Level 5B Level 5B
a F Maori Level 34 Level 4B | Level 4B Level 4P Level 4A | Level 5B
7 7] Maori Level 3P Level 3P | Level 3P
7 F Maaori Level 2P Level 24 | Level 3B

Pasifika Akonga

Yea | Gende Entry Year | Mid Year | End Year | Entry Year | Mid Year | End Year
r r Ethnicity 7 7 7 8 8 a
7 i Tokelauan Level 4P Level 4P Level 4P
1 M Fijian Level 3P Level 3A Level 4P
8 M Samoan Level 1B | Level 1B | Level 1B Level 1B | Level 1P

Other
73 M Pacific Level 3P Level 3P | Level 3A
¥ Pl Samoan Level 4B Leve| 4B Level 4P
8 M Fijian Level 3B Level 3B | Level3A | Level 3A | Level 4B | Level 4B
7 F Tongan Level 3P | Level 3A | Level 3A
2 F Samoan Level 3P Level 34 | Level 4P Level 4P Level 4P | Level 4P
2 F Tongan Level 4B Level 4B | Leveld4A | Lewvel 5B Level 5B | Level 5P
7 Il Samoan Level 2P Level 2A | Level 2A
2 M Samoan Level 3B Level 3B | Level 3A
7 M Fijian Level 2P Level 3B Lavel 3A
Key for data tables

Mo colour|First data entry for this student

Same mark as previous

Improvement on previous mark given

Decrease from previous mark given

Bold

Mark falls below kura academic target
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Analysis of 2025 Maori & Pasifika Achievement

The 2025 academic year demonstrates a noticeable improvement in Maori and Pasifika akonga
achievement across all three key areas: Pangarau/Mathematics, Tuhituhi/Writing and
Panui/Reading. While a noticeable tail remains across all subjects, overall progress is significant.

Panui/Reading

This is the area of most significant progress. The bell curve shows achievement falling mostly
within “at and above”, with no concentration of students at 2P as there was at the beginning of the
year. This confirms the effectiveness of the current Reading programme and the culturally
responsive pedagogy used by kaimahi.

Tuhituhi/Writing

Achievement shows a positive shift, yet the widespread remains a concern, aligning with the
whole-kura data. This reinforces the need for a whole-kura focus on Tuhituhi to improve outcomes
for all ropu.

Pangarau/Mathematics

Data for Maori and Pasifika dkonga is more positive than in previous years. However, the bell
curve is less distinct than in the whole-kura group. Current consultation regarding Oxford planning
and resources, led by Hae Ran Eum, is expected to inform how Mathematics looks at Kirkwood
next year.

A review of the last 10 years of BoT reports indicates that focusing on Maori and Pasifika akonga
as the target ropu has resulted in considerable progress. For instance, over 50% of Maori and
Pasifika akonga are, this year, achieving at or above expected levels in Tuhituhi/Writing, up from
only 25% in 2015. There are similar gains in Reading and Mathematics.

It is recommended that, irrespective of the current political environment regarding Te Tiriti o
Waitangi requirements, the Board continues to lead our kura to give effect to Te Tiriti 0 Waitangi at
all levels. Our data shows that embedding culturally responsive practices and indigenous models
of learning not only improves achievement for diverse learners but is a key driver for improved
results for all students across our kura.

Recommendations for 2026:

o Continue to give effect to Te Tiriti 0 Waitangi at all levels within our kura.

« Hold another Whanau Hui in 2026. Organising this for around Matariki works well so | would
suggest that we formalise this and work towards embedding this event within our calendar
each year.

» Continue to have M&ori & Pasifika akonga as our target ropu.

e In line with “Te Kura Tapu Wha" | would like to continue pursuing ways to ensure we are
affirming our place within Aotearoa. One suggestion was to look at having a Fale type
space within a room around our kura.

« There was a suggestion from our Technology team to look into grouping Pasifika dkonga
within their mixed technology classes. An important part of Pasifika culture is the collective
group, and this would give these students more of an opportunity to work together.

» Continue to organise weeks and events that celebrate and highlight our M3ori & Pasifika
akonga.

+ Through connections Jo Sem has, establish connections with Pasifika liaisons at The
University of Canterbury, Ministry of Education and other not-for-profit organisations.
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Kahikatea Kirkwood

Isformodiate Schaal

Mathematics and Statistics
Report for the Board of Trustees

Date: Whiringa-a-rangi 2025
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E i@ kakikaler, hF wihakapel mruron, ewil mal ewied ans, (Ftow BRer e
Sreaned wpy Kehikatea, owr rools fntertwine, sivengihening and supporting each other, we are strong fovether



Kahikatea Kirkwood Intermediate School BOT Curriculum Report

Curriculum Area Mathematics and Statistics
Curriculum Leader Hae Ran Eum
Date Whiringa-a-rangi 2025

Purpose

« To clarify the new expectations from the Revised (October 2025) Refreshed New
Zealand Mathematics and Statistics Curriculum

+ To explain how we are planning to make changes to implement the Revised Refreshed
New Zealand Mathematics and Statistics Curriculum at Kahikatea Kirkwood

= To monitor 3konga achievement in Mathematics and Statistics

= To reflect on professional development provided

= To gather information on the relevance of our curriculum from our kura community

The following is the overview of the Revised Refreshed New Zealand
Mathematics and Statistics Curriculum.

Purpose Statement

The Mathematics and Statistics Learning Area equips students with conceptual and procedural
knowledge that empowers them to explore and make sense of the word. Mathematics and
Statistics allows students to appreciate and draw on the power of abstraction, visualisation, and
symbolic representation to connect new knowledge to their current understandings of quantity,
space, time, data, and uncertainty. Students are taught logical reasoning and critical thinking skills
that help them to evaluate information, question assumptions, and express ideas clearly.

Through the study of mathematical and statistical reasoning, students learn how to differentiate
what is probable from what is possible and draw reliable conclusions about what is reasonable. As
students are taught to notice patterns and varation, select approaches, draw conclusions, and
justify their solutions, they build confidence in their mathematical and statistical abilities and
problem-solving skills, applying these to new contexts.

The Mathematics and Statistics Learning Area provides students with concepts and tools to
investigate, represent, and connect situations, as well as to generalise, explain, and justify their
findings. Students leam that Mathematics and Statistics is a creative discipline that sparks
cuniosity and wonder and that it has been shaped by the contributions of diverse people and
cultures over time,

As students progress through the Learning Area, they deepen their understanding of how to use
mathematics and statislics accurately, efficiently, and confidently in increasingly complex ways.
They are encouraged to engage with important societal issues — such as ethically gathering,
interpreting, and communicating data — and to observe and describe similarities, patterns, and
trends across natural, technological, and social contexts.

£ rll kalvikatea, bi whakapai mricroas, awhi mai owelid miv, §8ew tron ¢
Sturegt up Kakikmes, our peore itertwine, slrengiening ond supparting cach oiker, we e sirang fagelter



Learning Area Structure

The year-by-year teaching sequences for Mathematics and Statistics lay out the knowledge and
practices to be taught each year. The teaching sequences for Years 0-10 are organised into six
strands: Number, Algebra, Measurement, Geometry, Statistics, and Probability,

Number focuses on numerical concepts and systems. It develops students’ understanding of how
numbers are used to represent quantities, estimate, measure, and perform calculations, and how
number systems have evolved to meet practical and social needs.

Algebra focuses on generalisation and mathematical reasoning. It develops students’
understanding of how patterns and relationships can be represented using symbols, graphs, and
diagrams, and how algebraic thinking supports problem solving and communication.

Measurement focuses on quantifying phenomena using units and systems. It develops students’
understanding of how to measure tangible and intangible quantities using standard and non-
standard units, and how measurement systems vary across cultures and contexts.

Geometry focuses on shape, space, and transformation. It develops students’ understanding of
how to visualise, represent, and reason about objects and their position, orientation, and
movement, drawing on geometric ideas used across cultures and in the natural world.

Statistics focuses on data and uncertainty. It develops students’ understanding of how to collect,
organise, and interpret data in context, and how statistical thinking supports informed decision
making.

Probability focuses on chance and likelihood. It develops students’ understanding of how to
quantify uncertainty, make predictions, and evaluate the likelihood of events, supporting
probabilistic reasoning in everyday and applied contexts.

The year-by-year teaching sequences, organised through strands and elements, set out what is to
be taught. Their enactment is shaped by teachers, who design learning in response to their
learners, adjusting the order and emphasis, and adding contexts and content as appropriate.

Introduction

Years 7-8

In Years 7 and 8, teaching focuses on students’ use of logic and reasoning to identify, clarify, and
solve problems, make connections between mathematical and statistical concepts, and investigate
patterns and variation. They use appropriate conventions, vocabulary, and algebraic notation to
clearly explain solutions and justify their approaches to solving problems. Students select, use,
and adapt representations to visualise and extend their reasoning (e.g. number lines to represent
integers, and equations to represent linear patterns). They make generalisations, identify and
calculate unknown quantities (e.g. the size of angles), and use data visualisations to evaluate

E tii kahikatea, heé whakapai ururoa, awhi mai awhi atu, tatou titou e
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claims and make conjectures. They begin to explere irrational numbers and to operate fluently with
integers.

Although the concepts of understanding, knowledge and practice are strengthene
and Do are no longer explicitly referred to and the following diagram has been rem
Curriculum. (Term 4 2025)
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the learning

that matters

The phase 2 progress outcome is found on the following two poges.
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The Revised Refreshed Curriculum provides detailed Knowledge (The facts, conce
teach) and Practices (The skills, strategies and applications to teach).
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Organisation and Delivery

The following actions planned and suggested in Term 1 2025, have been implemented to
meet the expectations and directions given in the Refreshed Curriculum.

= All kaiako are required to teach Mathematics in their classroom for one hour each day.
This is a Ministry requirement.

o Both Year 7 and 8 have an hour structured Maths in their timetable.

o Both Year groups are using the Oxford University Press textbooks provided from
the Ministry and their enline tocls on oxforddigital.co.nz as their main resources.
This is one of the four government funded resources.

o Each unit requires dkonga to sit at online pre-test to check their prior knowledge
and post-test to show their progress. According to the pre-test results, the dkonga
are grouped to focus on the skills that they either lack or in need to be extended.

@ Flexible groupings are implemented to motivate the &konga according to their
own choice of needs, too,

» Opportunities for further extension are provided.
o Extension class for able konga
o Participating in various problem-solving competitions
-Otago Problem Salving
-Cantamath
-Kiwi Competition

= When 8konga are at Technology, they are able to participate in rich tasks where their
Mathematical skills become practical. “Rich tasks are meaningful problem-solving and
investigation experiences, designed to invoke curiosity and engagement. They should
relate both to mathematical contexts and wider contexts relevant to the communities,
cultures, interests and aspirations of students.” -The Refreshed New Zealand
Mathematlics and Stafistics Curriculum

Curriculum Delivery

» The Oxford University Press provides the Long-Term Unit Plans and Lesson Plans.

« These are suggested plans and our Kaiako are trying them out to find the best plan that
suits our kura.

« The Unit Plans have the sequence of the topics/ strands for each term. The example is
attached below.
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Implementation of using Oxford Maths

.ﬁlmnga Survey

Since the start of the year, how much do you feel your maths skills have improved?
173 responses

B A

@ Reazonably well
i@ Just @ lithe b
@ Mot at al

How helpful do you find the Oxford Maths textbook for understanding new concepts?
173 responses

@ Very helphul
@ Somewhat helpiul
@ Mat very helpful

Do you prefer learning with the textbook compared to other methods (eg. Worksheets, teacher-led
activities, digital tools)?
170 responses

B Yes
P Mo
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What is one thing that could be improved/ changed to help you learn better in Maths?

e 27 akonga mentioned that having more time and guidance on the same topic and
breaking down the concepts will help their understanding of the new terms and
concepts.

e 13 akonga mentioned that they would like to be more challenged and extended instead
of using the same level textbook for all 3konga.

» Some other interesting comments are

“If we got actually taught the subject rather than being left to do the work. It would also be better if
we could do some work at home (like maths buddy last year} and the work was not as easy as it
is.”

“Instead of doing an entirely different topic change every week we learn new things while still
revising our old units because sometimes | forget what we learn about because we are doing a
new one every week.”

“Instead of just learning just the given units and learning just for the post test. Can we learn a bit
more about the topic too, because a unit in maths can overlap and we won't know how to soive the
problem.”

‘I think that the fact that it is a textbook and quite boring makes it a bit harder to do the work i do
think that is does help with learning and introducing new things but i still think that the enjoyment
could be improved”

‘Have different groups according to student's mathematics skills and less whole class activities
that do not challenge students of a higher learning level.”
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Kaiako Survey

Has using the Oxford Maths textbok helped develop your confidence in teaching Maths?

4 responses

P Yos, abot
P Yoz, zomewhat
@ Ned really

How easy is it to plan and prepare lessons using Oxford Maths?
9 s ponses

B Very easy
@ Easy
i Mot easy

How engaged do you feel students are when working from the textbook?
9 responses

@ Very engaged

@ Mostly angaged

@ Somelimes engaged
@ Raraly engaged
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Since using Oxford Maths this year, how would you rate its impact on your students’ overall
progress?
9 responses

# Significanily effactive
@ Effaciiva
@ Mot much difference to other years

How well does the textbook align with your teaching approach and classroom needs?
3 responses

@ Very wall
- Well enough
@ koot wall

Are there any changes or additional support you would like to improve teaching Maths?

“I really love the textbook and students seem to really enjoy working out of a textbook. | find that
when using the textbook, students take pride in their work and learning. Having a workbook each
is very valuable, however, | do not enjoy using their planning formats or lesson progressions. |
don't think it has had a posilive effect on learning in my class either. Next year | would work front
to back in the textbook covering numeracy first and then strand. As | say, the book is super
valuable but | don't like the chopping and changing weekly in the planning.”

“Implement a MathBuddy style programme alengside the texthook or weekly homework tasks, and
provide more extension options.”

"I like the way things are going. The Oxford Maths programme is very useful and has helped me to
be more effective. | really like the regular low stakes testing, interactives and work for the students
to do. | like the weekly planning structure, although I think it sometimes needs to be adapted. |
think having these resources has helped me by giving time to plan better maths lessons and | find
it is most effective when | adapt the lesson plans and supplement them with my own resources. |
would like to have time working with others in my feam on working together to adapt and build on
the Oxford lessons. | would also like us fo think more about extension students as a teaching
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group. | have some students who are very capable and | would like to work with others and hear
their thoughts on how we could keep extending them as part of the programme.”

“Adjustment of Weekly Plan to group common units. Continued PD.”

“Include interactive videos (lesson} and games (online).”

“More easy questions for students to build confidence before going into the strategy. The
calculator also enables students to use this so it would be good if it was removed if possible,

I'd like Oxford Maths, e-asTTle, IKAN, basic facts results to all filter into our Triangulation of data
on Hero to save time and double handling giving a clearer picture of student achievement.”
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Interventions suggested for Pangarau in 2026:

« We will continue to review the Oxford University Press Unit plans and Lesson plans that we
are using now to ensure that our kura programmes align with the new curriculum.

« Professional Development sessions will continue to be provided to support the kaiako feel
confident in planning and delivering the new structured Mathematics and Statistics
programmes as outlined in the Revised Refreshed Curriculum.

« Target akonga lists and data will continue to be available on Hero and updated in real time.
They will be kept at the forefront of planning, teaching and learning through school-wide
and team discussions and reflections on learning and progress.

« Standardised testing will occur twice for each year level group as guided in the Curriculum.
This will facilitate kura wide reflections on assessment data ensuring that it is meaningfully
used to inform teaching and learning. The information gathered from these tools will help
kaiako make informed decisions in responding to the learning needs of students.

» Kaiako will use standardised assessment (e-asTTle), kura wide assessment and in class
observations, including Oxford University Press Pre-tests and Post-tests, to triangulate data
for each &konga and come up with overall kaiako judgements.

« Assessment team to continue to work on providing clear guidelines for teachers to use the
standardised test (e-asTTle present) results and formal assessments in relations to the
common progress descriptors, Emerging, Developing, Consolidating, Proficient, and
Exceeding as instructed in the Curriculum. Next year, PAT assessments wili take place
instead of e-asTTle. Next year, PAT assessments will take place instead of e-asTTle.

» Whanau will be notified of their child’s level in Maths/ Pangarau and will receive updates on
their progress throughout the year. Formally, this will occur twice in Term 2 and Term 4
reports, which will include Overall Teachers Judgements (OTJs). Additionally, e-asTTle
assessment results and their data analysis will be available for whanau.

« Through a two-year teaching cycle, we will take advantage of our deep understanding of
akonga to address their diverse needs and support their success in learning. By fostering
strong relationships and tailored approaches, we aim to create an environment where every
akonga can thrive.

« We will continue to navigate the best practice to engage our akonga in level-appropriate
activities. We will promote flexible groupings, allowing akonga to take ownership of their
learning and choose the group that challenges them at the appropriate level.

+ We will explore ways to offer a regular extension programme for dkonga who seek ongoing
challenges throughout the year, rather than only at specific times or when they complete
their work early.

« We are going to continue to focus on utilising the Ministry funded resources, such as Oxford
Maths. In addition, we will look into finding cost effective online resources that provide great
accessibility and level appropriate activities (eg, SmartLab)
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Purpose:
= To improve teaching and learning;
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¢ To identify professional development needs;

¢ To ensure our school curriculum is meeting the needs of our children and community; ¢ To
monitor students’ engagement with our curriculum;

Curriculum Area English
Curriculum Leaders Kim Robertson
Date Whiringa-a-rangi 2025

English in the New Zealand Curriculum

We: are in a state of flux as we wait for the Year 7 to 13 section of the new English Curriculum. The
latest information from the Ministry of Education (MOE) states that the draft documents will be out
this year and the final documents are expected to be implemented by schools from Term 1 of 2026.
While the draft documents for Year 7 to 13 are not available yet. We can make some predictions of
the content that may be included by drawing from Curriculum refresh documents previously released
and the new Year 0-6 English Curriculum which is now available.

Term 4 update: The English Curriculum for 0-10 has now been released. There are significant
changes to this final document from the 0-6 English Curriculum released last year and the Draft 713
English document release mid-year. The new 0-10 English Curriculum is to be implemented in
schools by January 2026. Updales are below in orange.

Predictions for the new Year 7 to 13 English Curriculum 2025/2026
Expected aims:

+ To enable students to develop an understanding of the codes and features of English to
angage with the beauty of English literature and understand diverse viewpoints, values and
expenences, seeing how ideas and language can change over time.

= Tointerpret, challenge and create texts as part of communities of learners.

= To recognised that English is vital to success in other subject areas, promotes critical
thinking and expression, and leads students to grow into active and ethical citizens.

The new curriculum will be founded on the science of reading and culturally responsive practice.
We expect to sea;

* Afocus on explicit teaching and regular assessment for teaching

+ Structured Literacy Practices - Broken into the areas of Reading, Writing and Oral
Language

+ Consideration of belonging, existing knowledge, well-being, motivation, cognitive-load and
inclusion in the learning process

* Recognition of the cultural identities of students and our place in Actearoa and the Pacific

* 'Understand, Know, Do’ used as a key structure of the document as seen in other recent
curmiculum documents. The likely pages from the Year 0-6 English Curriculum document are
included below.

= Building positive identities of students as viewers, readers and writers

» Careful consideration of a broad range of multi-modal texts

* 10 Hours of Reading and Writing instruction per week
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« The biggest change from earlier refresh documents is the likely inclusion of a teaching
scope and sequence with detailed teaching guidance of what to teach and how to teach it
across all year groups. An example from the Year 0 fo 6 English Curriculum below
highlights the level of detail of this guidance.

«  We also wonder if there will be a small number of approved providers which schools will
affiliate with who will provide further resources to support the guided teaching. This is the
case with the recently rolled out Mathematics Curriculum, where we have aligned with
Oxford Maths. | am also working with the University of Canterbury and the Better Start
Literacy Approach, to create English resources, They are working to predict curriculum
details for Year 4 to 8 and provide professional learmning and resources to support teacher
guidance,

English Curriculum 0-10 Purpose:

Whakatauki: Whaowhia te kete matauranga — "Fill the basket of knowledge.”

Learning is lifelong and collective. English builds a kete of knowladge in language and literature,
enriched by diverse texts, voices, and perspectives.

+ Develop knowledge of language and literacy conventions

* Enable purposeful and confident text creation

* Build foundational skills in oral language, reading, and wriling

* Engage with complex, thought-provoking texts

* Understand global and New Zealand biculturalfmulticultural literary traditions O Foster
critical, crealive readers and writers for local and global participation

Key features:

= Slructured Literacy approaches front and centre

» Broken into Reading, Oral Language and Writing

* Detailed scoop and sequence provided in Knowledge and Practices section

* 10 hours of Reading and Writing per week

+  Multimodal texts: including one novel, a selection of poetry and a selection of non-fiction
texts, with scaffolded access to "year level” texts

= Foster reading communities

* Advice around English Language Learning assessment and English Language Learning
Progression (ELLP) Pathways

Professional Learning to support the new cumiculum is offered via numerous approved
providers. All have a similar format of four teacher only days combined with personal study.
This year, primary schools 0-6 and 0-8 have been able to apply for funding to work with
approved providers. This has recently been extended to include intermediate schools.
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Understand — Know — Do (Years 0 - 6 English Curriculum)
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Knowledge - Practices (Year 0 - 10 English Curriculum)
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Understand, Know and Do has been updated lo a purpose staternent shown below. The new
Knowledge and Practices section is also shown below the previous examples of teacher guidance.

The English Leaming Area equips students with knowledge of the codes and
conventions of language and texts. Students are taught to create their own texts with
purpose and confidence, as they develop an appreciation of the beauty and richness
of classic and contemporary literature.

Through the study of English, students master foundational literacy knowledge and
practices. They engage with and independently compose increasingly complex texts
in a variety of forms, leamning to explore ideas that are evolving, contested, or open to
interpretation.

The English Leamning Area provides students with the concepts and skills to
understand global literary traditions and the bicultural and multicultural literary
heritage of New Zealand. As readers, they become thoughtful and disceming textual
critics and gain insights into the diversity and complexity of human experience. As
authors, they learmn how to craft texts that express their ideas with clarity, creativity,
and control.

As students progress through English, they deepen their understanding of how
language and texts provide a space for expression and experimentation. Creating and
responding to texts deepens students' understanding of themselves and others, and
enables them to participate actively in local, national, and global conversations.

£ ur kahikotes, é whokopal uraroo, awhi mel ewhi oy, i§tor Mo &
Stand up Kahtkotes, cur roots intertwine, strengthening and supporting sach other, we ore sirang fogether




Example of Teaching Guidance, Scope and Sequence (Year 0 - 6 English Curriculum)
Writing
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Example of comparative Knowledge and Practices Section (Year 0-10 English Curriculum)
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Writing
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During Year 7 Inu'hg‘rﬂrl
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* Hancwriting with fusncy while maintaining kegibility. sie, spasng. and sioos

* Lising eficeent keyboarding with Suency and aocuracy
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Kahikatea Kirkwood Curriculum Overview Documents

Snippet of the English section from the Kahikatea Kirkwood Annual Curriculum Plan 2025 (based on
draft refreshed curniculum from 2024)

Year 7 & Year 8 Term1 o Term 2 Tarm 3 Term 4
Enalish Whakapapa Karero and Find my voice: My Citizenship: Rights Leadership and
T the Power of Pirikau point to Moot point | and Responsibilities Legacy

(including (Speech topic THA)
Reading, Read = — e .
amudglg-,n,.-n-ting] Writing: explicit genre teaching spread acress year: descriptive, narrative, informative, persuasive

Reading: Use multimodal texts to comprehend and critically analyse purposes, audiences, and ideas.
Phonemic awareness, Orthographic (Speling) Rules, Marphological awareness, Vocabulary building

Feundational (Word Lab programme o support), 4+ sassions per week,
English Writing: Handwriting moving through confident letter printing, linking, Including lower casa and capitals
and correct keyboard usage.
Whara
pukapukal Sally to take lead with classes. A schedule for topics to follow.
Library

Year Kahikatea Kirkwood English

Two

Curriculum (based on draft refreshed curriculum from 2024)

5 LY EF W gdvocating with and for others

I o iy knowiedge aboud fonguage ovwd texts and dréwing on the proctioes of Engiish. Throegh this, T om deepening my wadersfonding Hhat:

*  benguage ang Lterature Qive us fsights it ourselves ond O Communicatian depends on shoved codes and conventions. others, 0
Literoture, languege, and fexts embody power relofforships.

= The stonies of Acteoroa New Jeoland are unigue teanga fuky o,

= Siovies are o source of joy and nourishment,

COLINIEEEEEN  Kirkwood Practices or Themes (Highlight/Date for planning and tick off
after teaching)
Text purpgoses Term 1 Term 2 Term 3 Term 4 Comprehending ond creafing fexts o
and oudienoes = : Decode, use prior knmviedor ood ten
Whakapapa Find my voice: Citizenship: Leadership and infarmanie to dderpre! inas, plods oad
Kérero and the My point to Rights and Legacy Ehemes
Power of Moot point Responsibilities o Compare, evalunte and synthesine
POrSkau ideas within ond ooross hexds
faeas wrthin, -] hing @ range of enooding
across, and Reading: Guided Reading: | Guided Reading: Guided Reading; Srtigies ta sgiot bt ot
bEP‘ﬂJ‘i‘d texts Writing: Cvwer the courss of anch yoar latdn 1o cover descriphive, rarrabye ncluchng m"fful.l',rsrrurtd detail
AR FHA R SN ) i i Critica! mabeis
Multimadal; rovel studies, AVAILLLS, film study, articles, journals, short stories, poetry, | o Conslder persoectives o Mgaifiy
plays, speeches, debate, oic... - workd view' and teat impoct o
Features angd Reciprocal Learning: literacy circles, reciprocal reading, book dlubs, eo-authoring, Covgigr pamesas of repretentofion
collabarative writing, writing feedback partners, doubls entry jaurmals, writing shari TGIT B
Sndiby circles {Sally M rrri:hu-:lfsm = S s SRR I St car
rﬂnguage r..u.l:lh.‘:ll'ld J.m“mwa 1L i wrisiie l‘-"'f'd"l-;l'-'ﬂ
Aduetirmand Laind Agyrisrent Sohoasll,
FHL. hsaell, Welfirg hpmechun), Dukair, o, Wi T DR, Bt T S boe s Advocate WS b recanstnal teat
locestian, Do deicriptican, Bpporin, OTh [Wid-ym Claw gearigron, OTH: (ROT Rpgeds)
Prokes L] -1 (35 spbded] pzedsl repenE) Reoding for pieasure o read for
?Tl:;'rm pleaiyre o porficipate b recding
Whaole year Kirkwood appreaches R
Fourrdational Literacy: Sequenced and explicit teaching of phanics, spelling patterns, Conerting Moo sherptelling o
vocabulary building: prefiwes and suffises (Wardlab for support], transfer (linking these | Craft stories fwnitten, enal, wiva!
skills to reading and writing activithes), handwriting. i)
Raad Alaudt: Carmider student infeaests and aim oo T e e e 2 D-wnnhurkaraun::'hwuw.udgem
1 Bl e B - g | - . o - - ” » 5 ™ *WHHMWEE
#SFErE, VOLEDLIArY, auULior, tope or language feaiures wWian SEeCRg Danken L o moke chodices shoul modes, el
4 Firds Pra-In Al nterrimhne Lo L ] i s kneadlosdps Frepel HT'['!...‘ i [usa
teach
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Library and independent reading: Structured and taught library sessions with support
from Librarian

Scheduled independent reading times (Drop everything and read/silent reading)
throughout the week.

use my passion for storytelling to croft
stories for unknown audiences
improve the quality of my stories
based on responses from my qudience
create stories in collaberation (respect
their contribution).

Key questions for decision making: Are the texts appropriate and sufficiently challenging? Are diverse needs supported? Are modes {genre)
sufficiently challenging and engaging? Are we linking to genuine purposes where possible? Does planning match the needs and interests of the class?

Organisation and Delivery
As you can see from the documents above, English at Kirkwood is broken into several key areas

to ensure coverage of the 2024 draft refreshed English curriculum. We have begun to include work

on some of our predictions of the new Year 7 - 13 English Curriculum due out this year.
Key components:
English:

Reading comprehension is taught as a whole ciass or, more often, in smalt flexible groups,
allowing for differentiation to cater to the range of skills, knowledge and interests of our students.
Small groups allow teachers to know their learners well, offer specific and regular feedback and
adapt lessons quickly and easily. Reading (decoding and comprehension) is assessed with the
support of an E-asTTle reading test administered twice per year. The test is levelled to ensure
accurate results. All the E-assTTle test are created by the teacher in charge of that subject to
ensure consistency.

Writing is taught in either whole class or small group sessions. Different genres are taught
explicitly and juxtaposed against each other across the year. Within genre, the many possible
different sub-genre allows teachers to tap into topical content, integrate with other subject areas
naturally and take advantage of audiences that arise. Writing is assessed with the support of an
EasTTle writing test administered twice per year. A selection of the writing samples from these
tests are moderated collectively by classroom teachers to ensure consistency.

We are well resourced with read aloud options. Our librarian, Sally Dobbs, can offer advice to
teachers around book choices and model reading aloud as necessary. Professional Learning
sessions around reading aloud last year included best practice work around pre-reading, teaching
through interruption and extending understanding post-reading.

Foundational English:

Decoding and encoding learning occur under the heading of spelling. With support from the
Wordlab resources, classes cover phonics, spelling rules (orthographic awareness) and extend
vocabulary with prefix, suffix and stem (morphological awareness) work. The Schonell Spelling
test helps teachers, students and parents know students spelling ages. This test is administered
twice per year.

Handwriting teaching has been a mainstay of some classes and is beginning in other classes this
year. An introduction to teaching handwriting was included in English professional learning last
year. More professional learning is possible later in the year.

Whare Pukapuka/Library:

The library is central to our English curriculum and helps us to foster communities of readers.
Students have a choice of what they read in the library and are encouraged to share the books
they enjoy with one another. Sally Dobbs fosters a positive learning environment in the library and
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Is supported to take a lead role in library sessions with each class. All classes have two sessions
in the library each week. One session is with Sally Dobbs and one session is without. Teachers
are expected to give students time most days to silently read a book of their choice.

Resources

Our Library and Librarian, Sally Dobbs, remain key resources for English leamning. Sally fosters a
love of reading, engages students, models best practice for teachers, and creates a community of
readers.

Last year we used part of one teacher only day to familiarise staff with the novel set resources we
have. We have topped up sets to ensure we have enough copies to be easy for teachers to use.
Sally Dobbs gives out summer reading to all classroom teachers and last year used our novel sets
to build confidence with our novel seis. This has already seen an increase in novel sels being
used in classrooms and professional conversations about novels.

Wordlab continues to support our spelling programme.

Two sets of additional Handy resources were purchased late 2025 to support relief teachers, in
case planned Reading activities are best left for classroom teachers, This is already proving
useful.

Our Toitoi subscription will continue this year, providing writing lessons using exceptional
examples of students’ writing as the prompt. It also provides an opportunity for us to extend
students who submit their work for potential publication.

Past Recommendations

As this report is a combination of the Reading and Writing target reports as well as an English
review, | have included the past recommendations from the 2022 Spelling Board Report and the
2024 suggested interventions from the Reading and Writing Target Reports. | have edited the
target reports suggested interventions to combine the areas and ensure that the content is
relevant and more concise. Term 1 responses to recommendations and suggestions are included
in red.

Recommendations from the 2022 Spelling Board report

Having a shared understanding around the science of literacy and the links between spelling skills
and Reading, Wniting and language achievement is needed fo help siaff build a shared
understanding around literacy and spelling teaching. A shared understanding of the links between
key literacy skills will have the greatest impact on helping Kirkwood work in a shared direction and
positively impact literacy achievement.

A large amount of progress has been made to share knowledge around the science of reading
across staff over the past several years. We have lent on knowledge from several staff involved in
the Advancing Successful Literacy Achievement (ASLA) micro-credantial from 2022. The
refreshed curriculum offered an opportunity for professional learning sessions with a basis on the
science of reading in 2024 and the upcoming update, further offers an opportunity to deepen and
share staff knowledge in 2025,

Interventions Suggested for Reading and Writing from the 2024 Target Reports:
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= Target Akonga lists and data is available on Hero and is updated in real time. They will be kept ot the
forefront of planning, teaching, and learning through staff wide and team discussions and reflections
around learning and progress.

*  Teachers will use stondordised aossessment [e-osTTle), school wide assessment ond in class
observations to triangulote data for each dkonga and come up with overall teacher judgements.
EasTTle testing will occur in Term 1 for Year 7 and in Term 3 for all students. School wide reflection on
assessment daote will ensure that it is meaningfully used to inform teaching and learning.

Moderation of the writing E-assTTle will occur in Term 1 and Term 3 to ensure consistency. The Schonelf
Spelling test will be used to assess students spelling age in Term 1 and Term 4.
E-asTTle testing will now happen in Term 1 and Term 3 for all students.

*  Kurg wide assessment is to be revised throughout the year to ensure it provides consistent and useful
assessment information. This will be particularly important as we move into our new twoyear teaching
cycle,

* Porents will be notified of their child's level in Panui and Tuhituhi and informed of progress throughout
the year. Formally, this will happen in the Term 2 and Term 4 reports. Additionally, the Year 7 team will
send preliminory e-osTTle assessment results and information home prior to the Term 2 whénaou
interviews. This will support early conversations around student ochievement and were positively
received this year.

All teachers will send home preliminary E-assTTle assessment results and information home prior to
the Term 2 whanau interviews.

* Extension Readers will be token as part of the Kids Lit Team by our Librarian Sally Dobbs. The Kiwi
English test will be offered and provides detoiled reading comprehension feedback to students. The
Kiwi Spelling Bee will be offered and provides detailed spelling and grammar feedback to students.
Students will be extended through the Kohikatea Kirkwood Whaikdrero Speech Contest, The CAIMS
Speech contest, our Toitoi subscription and various other writing competitions. Other extension
opportunities will be offered os they come up during the yvear and students will be extended within
their closses.

*  We hove o well-stocked Library ond very knowledgeable Librarians. Teachers value the librarians and
access to the library. This year we trialled a new timetable where classes have two shorter librory
sessions. This means that all closses have at least one session with a Librarion and provides a second
session in case of changes to the usual schedule.

* Teams will continue to prioritise the purchose of resources relevant to Mdori ond Pasifika learners. We
will elso continue to prioritise resources for students developing decoding skills, which are still mona
affirming and engoging.

* The Year 7 team moved towards a thematic approach to teaching Writing several years ago. This has
seen teachers integrate Writing across curriculum areas, across genre and in response to closs
interests. This approach aligned with the New Zealond Curriculum Level 4 Achievement Objective thot
students will select the genre appropriate for their purpose ond oudience. The Year 8 team has kept to
the genre-based approach by teaching o different genre of writing each term, which sees Year 8
rengatahi cover letter writing, description, diary writing and persuasive writing, across the year, As we
move te a two-year teaching cycle it will be important to have @ more unified approach to teaching
writing where we benefit from explicit and sequenced teaching and encourage students to make
critical choices in their work in response to expectations outlined the refreshed English curriculum.
We have found a middle group to these approaches with an expectation that descriptive, narrative,
informative, and persuasive writing genres are explicitly taught across the year.

Plans for English 2025

In 2024 we held five professional leaming sessions in English, as well as a session on Culturally
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Responsive Practice. We feel this has us well placed for the upcoming changes to the English
Curriculum. Some staff have a deep understanding of explicit teaching, culturally responsive
practices and Structured Literacy. All classroom teachers (except for new staff) had an introduction
to these concepts and practices last year. We also have a depth of knowledge to draw from in our
ASLA qualified staff, Stacey Timblick, Hae Ran Eum, Micaela Brenssell, and myself as a facilitator
of the ASLA course. Janine Climo, our ESOL teacher who is skilled and knowledgeable in structured
literacy, foundational English, and explicit teaching. Sally Dobbs, our Librarian, continues to be a
key English support for students and staff with extensive knowledge of best practice in creating
communities of readers, text selection and use, best practice read aloud techniques, and fostering
a love of literature within classes and the school.

In Term 3 and 4 of 2025 we plan to deliver another series of research based professional learning
sessions to staff to deepen our shared understanding of structured literacy, foundational literacy,
read aloud techniques, comprehension and oral language teaching techniques, and writing teaching
techniques. When the curriculum documents are ready, we will help familiarise staff with these
documents to build confidence before these are rolled out in 2026.

[ was recently seconded by the University of Canterbury Better Start Literacy Approach (BSLA) and
began work with them on the resources they are creating to support the new English Curriculum
documents. | worked with them in 2022, while [ completed my Master of Education, as a facilitator
of the ASLA micro-credential. Although this work puts time pressure on me and potentially those
around me, it is already offering interesting insights into the potential English Curriculum documents
and resources, research based best practice and is offering opportunities for Kirkwood staff and
students to see new resources and best practices in action.

Through this mahi, | am working on creating lessons plans that will form a best practice guide for
teachers in reading comprehension and oral language for Year 7 and 8 classes. Over the final weeks
of Term 1, several Kirkwood classes will be used for testing of these lessons, delivered by
experienced BSLA educators, programme co-ordinators and lecturers. This will give staff an
opportunity to see the structure and delivery of the lessons in action, giving us a deeper insight into
the coming changes.

Our connection with the UC BSLA is expected to offer further opportunities in comprehension and
oral language, writing and foundational literacy over the coming weeks. We will use these
opportunities to share knowledge across the school and build confidence in upcoming changes in
English where possible.
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Consultation with the Kahikatea Kirkwood Community Rangatahi Voice

Which of the following do you learn and practise in your class regularly?

1949 responses

SpadlingMord Study

Reading Comprehension

Cral Language (guided disc...
¥Writing

Handwriting

Library {pariicipating In & rea, .,
SHent reading

Listening to novels read aloud
Peer reading or reading flue. .,

Maths
maths
like playing small garmes
miath
=eazonal Events about our G...

korean|-
Everything Elsaj-

Playing Video Gamas.
oxford and basic facis maths

mathfbasic facts |-

silent reading and sclence

SOCE sCience |-

oxford maths and basic maths
scinca

B3 (41.7%)

—B87T (43.7%)

— 124 [82.3%)

B2 (31.2%)

4 (2%)
2 (1%)
2 (1%)
1 {0.5%)
-1 {0.5%)
—1 {0.56%)
1 {0.5%)
1{0.5%)
1 (0.5%)
1 {0.5%)
1 (0.5%)
-1 (0.5%)
1 (0.5%)
1 (0.5%)
1 (0.5%)

4] a0 100 150

E & kahikatea, hé whakopai ururos, owhi mal awhl aty, tdeou tdtan e

—1F7 (B8.5%)

—142 (71.4%)

178 (89.4%)

142 (T1.4%)

169 (84.9%)

Stand up Kohikaleg, gur redts infertwine, strengthening and supparting eoch ofher, we ore sirang together



If you answered "other”, please elaborate here.

18 responses

math

we do basic facts and then we go on 1o the oxford maths book

like playing small games

We celebrate some cool stuff and some are about maths some writing opinions and mmany others.
jenny comes in to teach us Korean

Everything Else

Video Games.

literacy box

fitracy box

with science | just read some books about how are world works and other planets aswell as the cosmos
and with reading | just read some a books

social science

reading & book then after you make a secen
we always do math

maths

spelling

literacy

£ i kehikatea, b whakapel wrurea, awhd mel owhi oy, Iflou titou &
Stond up Kohikates, our rools inteériwing, Srengthening ond supporting each other, we are strong fogether



Are there any areas of English that you would like more help with?

160 responses

Listening to movels read atoud
Spellingivord Study
Cral Languaga
Reading Compeehansion
Silent reading
Handwriting
Library (Participating in a rea, ..
Wiriting

Paer reading or regding Mue,,

nomne

neothing

Maths

NOPE

lenses, Qrarmimeaar
Maore Video Games,
voab

| dont think 50

0

—22 (13.8%)

—o1 (31.9%)

31 (19,4%)

15 (9.4%)
20 {12.5%)

23 [14.4%)
—4 (2.5%)
—2 (1.3%)
2 (1.3%)
1 (0.5%)
1 (0.6%)
—1 (0.6%}
—1 (D.E%])
-1 (0.6%)
1 {0.6%)

If you answered “other”, please elaborate here,

14 responses

nothing
i do not have one
none of them

like playing small games

Maths only because | get a bit confused with some of the questions

NOPE

I would like 1o know more about the tenses and grammar.

More Video Games.

i some times i cant find the right words for the question.

—36 [22.5%)

—a4 (27.5%)

E ¢d kahiboteo, b whokapel wreres, awhi mal owhi ofw, tftou téfor ¢
Srond up Krhikeleg, owr rools intertwine, strengthening end supgorting each ather, we are stromg fogether

B0 (37.5%:



I don't have any problems with writing.
I don't really need any help with anything.
nothing | don t need help

| didnt nieed any help with the 3rd question

small group teaching can help us teach the range of skills and interests in our classes. Do you find

small group learning helpful?
196 responses

P Yo

@ Mo

2

@ Kind of

@ i dont know

@ Leaming individually would be nice (p..
@ At bit

@ zomelimes

T

If you answered "no or other®, please elaborate here.

36 responses

some of the times the people in my group don't listen or interact

i dont know

Learning individually or outdoors

i llke working alone

It helps me learn an understanding to what we are learning aswell as helping me
It heavily depends on people in the group

I feel like in a larger group people ask question that wouldnt think of

sometimes it helps, But sometimes | like doing it by myself. Because | either like doing it in small groups
3.4 ar 5) ar by myself.

£ 1l kahikotea, bé wiakopal ureros, awhi mar owhd ot tdtou tdteu e
Srond vp Kehikatea, our reats interhwine, strengthening and wupparting @ach ather, we ane sirong together



Sometimes it helps but not always.

Learning individually

no

Because while teaching students can ask questions while the teacher is teaching.
| like working with austin like 1 on 1

somewhat. ..

Because Video Games are better.

because | dont want to be the only one stuck in a lower level

| like working by myself, less stressful for me.

It doesnt help that much but also Isn't a useless time.
Because sometimes It is very helpful and other times | already know.

i think that students/pecple enjoy learning in bigger group because they enjoy Interacting with others

| dont like working with people

im not sure

Its ok depending on whos in your group and whats the topic

| like 1o read by myself and think up what will happen next by myself.

I think small groups are good for those who feel less confident and may need a bit more help than others

sometimes its distracting for me

E ti kohiketeo, b whakapel wrered, owhi mad awhi ot titou t6tow &
Stond up Kehikates, our roats intevtwine, strengthening and supparting each sther, we are strang fogether



nothing

Because if | am in group with somebody is annoying it can be stressful.

i dont like people

| like working by myself,

We do most leaming with the class

I'm fine with small or big groups.

some people are amazing and some are only good so there is a big difference
| prefer to work by myself.

sometimes

Do you feel supported and challenged in your English learning?
197 responsas

@ Yes

@ No

i@ Somatimes

[ ] I:mmﬂanmthntm
I'm leaming, buf nol =0 | can't do
anpihang.

@ most of the time,

E #d kahiketes, bé whakapal wroroa, owhi mal awhl et Bilou télau &
Stond up Kahikoleg, our roots intertwine, sirengthening and supporting each ather, we are strang together



If you answered something other than yes to the question above, explain further here.

43 responses

Only for writing

i dont know

Sometimes the work is fine, and | am fine with the level, but its quite easy.

reading can sometimes be easy

Because it depends on the book we are reading in class and sometimes the teacher is not available to help
I feel challenged at the right point where I'm learning, but not so | can't do anything.

sometimes things are a bit easy and boring

I feel supported but not challenged.

NOPE

| dont always feel challenged. But | do most of the time.

Because somethings are challenging and some are easy.

Reading can be a bit easy sometimes when we are working together as a whole class.
no i say that becouse i dont fell get challenged

Im not always in a small group so it only applies a couple times

| just struggle

Only seme of them are hard to do.

s hard to pronounce words, and find what words to fit what | want to say.

NOTHING ELSE TO SAY

£ i kehikbates, b whokopal ururoo, awhl mei awhi ey, (§tow Mitow &
stond up Kahlkaten, aur roots (ntertwing, stréngthening ond supporting sach ofher, we ore Sirong together



Because | am so good at writing Video Games.

because | have been struggling

It depends if i'm good at it or not, since we learn different stuff,

Sometimes i feel like | get helped but sometimes i feel like | don't get helped

Because in some wirting areas | have a lot to do and right now we are doing report writing and i have done
3 reports already.

sometimes it just feels boring
not suported
word study is kind of easy, writing is SOMETIMES difficult though

sometimes because i already what it means

| feel that sometimes i find it easy but sometimes it can be hard
Somethings we do, | have already done at my old school.

| feel supported in learning English but not always challenged

it can be easy sometimes

Sometimes the work doesnt challenge me, and though | understand that other people need help, | would
like some more extension - specifically in writing 1)

Sometimes | feel like things are to hard and when | ask for help | don't get the support | need.
Usually its pretty easy, and occasionally its just medium level

no | say no that it | am good at english

E tif kahikotea, hé whokopai ururog, owhi mal owhi otu, t6tou idton &
Stand up Kehikates, cur roots infertwing, strengthening and supparting ecch other, we ong sirang fogether



writing is chalanging most the time but some times easy.
irm not sure

It could be harder somehow

idk what to say

| can speak english fluently

NG

Sometimes the work |5 way too easy.

Sometimes the work i5 really easy and sometimes confusing and i fall behind because im confused but
thats not very often

Any other feedback or comments are welcome.
37 responses

no o)

Mo

none

i dont know

I enjoy belng in room 3 &

AMAZING QUIZ!

| like Literacy :=. | prefer when we do ‘long’ projects that is like the travel diary thing or stuff like that. Buti
dont really mind

i not confident in maths when it's hard

£ i kahikated, he whokopad ururoa, awhi mol gwhi o, iSter Silon &
Stand up Kahikates, cur roots infertwing, sirengthening and supparting eech other, we ore Sirang fogether



Well maybe we could not focus en 1 person but the entire class so we dont feel like people are excluding

thank you for teaching us '

no thank you ._.

| think grammar would help in our speech and forming sentences

1 want like an hour dedicated to silent reading a day. ;) | love reading my own books.
nah

Thank you Rangatahi

BENDY!I

To do Narmrative writing more often.

I think that we should do more handwriting/ spelling

67 *1 HAVE AURAAAAA

I don't have any!

more silent reading

| dont fell surported

I think that we should do harder novels, that are more entertaining.

| kinda want more sclence and maybe music :P (composition and music theory)
can we go back to having multiple maths groups instead of the whole class learning the same thing.

I would love to learn more about how to make your writing better, because though quick writes are great,
they don't really teach you about how to make your writing flow better or more Interesting.

E bl kahikatea, hé whekopai ururoe, owhi mol awhi atw, tftou idtow &
Stand up Kohikatee, cur roots infertwing, strengthening and supparting each other, we ore sirong fogether



giggity giggity

no...

I think the English learning at Kirkwood is good, | don't think there's much more that | would want to learn,
very helpful 2)

I like the holes book.

Bye bye

noQ

more silent reading

Rangatahi Voice Summary

« There are a variety of English learning praclices happening in classes regularly. Some
practices are happening across classes more consistently than others, with spelling/word
study, writing and silent reading highlighted as happening regularly in most spaces, while
peer reading or fluency practice, handwriting and oral language appear to be taught less
regularly andlor consistently.

«  Writing (37.5%), spelling/word study (31.9%) and handwriting (27.5%) are the three top
areas that student would like more support.

* Most students find small group teaching useful (81.1%)

» Most students feel challenged in English (62.9%)

Whanau Voice

Which parts of the English learning area do you view as important to be taught and practised

regularly?
A0 responses
Spelling/VWord Study 36 (D05
Reading Comprehansion —39 (97.5%)

-28 (T2.5%)

-7 (92.5%)

Librany time I:F'Hf'liﬂll!lﬂllﬁﬁl mar...

Silent reading —18 (45%)
Lisiening to nowels read aloud —15 (37.5%)
Peer reading or reading luency... 17 {42.5%)
—2 [3%)
-1 [2.9%])
0 10 20 3 S

£ o kehibatea, b whakopai rurog, awihl mai ewhi oty, fdtou tdtow &
Stand up Kohikohea, owr rools mtertwine, streagthening cnd supporting each orther, we ore strong fogether



NEB: The 2 answers with no titfe have been added under ‘other’. Elaboration may follow.
If you answered “other®, please elaborate here.

3 respangses

In my opinion, learning the correct grammar way is important for reading and writing

Having targeted help for dyslexia. Schools being provided with the right funding & support 1o implement
recommendations given by SPELD or Seabrook McKenzie,

Reading aloud to others say group or class

Are there any areas of the English learning area that you would like to see receive more of a focus?
38 responzes

Listening to novels read aloud B (15.8%])
SpallingWard Study

Oral Language

Reading Comprahension

Silent reading

Handwriting 18 (38.5%)

Libeary time (Farticipating inar...
Wriling

Poer reading or reading fluency...
Az described above. Children._.
Reeding sloud to a group

—21 (55.7%)
-11 [28.5%)
— 2B (F3.7%)

8{21.1%)

—1 {2.6%)

small group teaching is frequently used to help teach the diverse range of skills in our classes. Do

you suppart small group teaching, particularly in Reading Comprehension and Writing lessons?
A0 reEpanass

B e
@ na

E 1l kehlbgten, b whakapai irurroa, awhi mai awhd oty, t8tou titou &
Stend up Kahikatea, owr rgots intertwine, strengthening ead supporting each ather, we are strong logether



If you answered “no or other®, please elaborate here.
1 redpinie

Each child need 1o be look after separate because they need 1o have attention about what they are doing on
their own. Please don't allowed child listen music during writing, small group can be a distraction for learning.

duny other feedback or comments are welcome.
6 regpondes

The currrculum has host ir's way. Foous on Reading and Comprehension. Good readers are good spellers
and godd spellers are good writers,

I do think handwriting is still a skill that children should have, just not necessarily as part of the English
Curriculum. Thank you!

I would ke 10 see more hand writing and less media of compauter activities al school, your new way 1o
teach are setfing up the studenis 1o fall. Those test from the minister of education to check the kids level

of school without given the kids any notice 1o study and be prepare for itis awful. I'm sick and tired 10 s8¢
my daughler reporl and don't see any change about the way she is learning, all that | see is the school more
worry about sports, 1eams competition, camping, and other activities and not much warry about the
learning, the writing, maths. Studenis has to do their homewark on paper and don't rely on computers and
apps to help them think. They are not learning how to organise their own idea on paper instead the
teachers are encourage them to do on compater $0 the system give them the answer. Teachers are more
worry 1o keep their paper work updated them give attention 10 the students. Teachers are asking athers
students 1o check each other work 1o make their job a litle easier, how can we rely in another student 1o
check each other homework? How accurate can it be? It doesnt make sense for me, Teacher has to invest
mare time and energy to check each child progress without rely in technology or other studenis,

Focws on individual will Be great i terms of reading and pronenciation
Communication 1o parents regularly on what is being taught in all subjects

Student Engagement ingights
Share how children feel about their learning in English what motivates tham, what's working, and what's
challenging,

Whanau Voice Summary

»  Whanau viewed all areas of English as relevant with varying degrees of importance.
*  Whanau would like more time given to writing (73.7%), reading comprehension (73.7%),
Spelling/words study (55.3%) and handwriting (39.5%).

+  Most whanau supported the use of small group learning.

E 1l kahikatea, hé whekopal ururea, owhi mal ewhi atw, iitou tdtow &
Stard up Kohikotea, our roots intertwing, strengthening and supparting each other, we ore sirang fogether



Kaiako Voice

Which teaching team do you belong 107
17 responses

@ Technsloeny
i Your T
P Year 2
B Teachor Akks
@ ESCL

Which of the following do you explicitly teach as part of your regular classroom English
programme?
11 negponsss

Spalling®Word Sludy 10 (90.9%
Reading Comprehension 9 [(81.8%)
Cral Lanquage (guided disc. .. B(T2.7%)
Witing 10 [B0.8%:;
Handwriting —6 (54 5%)
Library {Participating in 8 rea... T [B3.8%:)
SHenl reading T [63.6%)
Listening bo novels sead aloud — T [63.6%)
Peer resding or reading Mea... % [36.4%)
Syllasearch (Teacher aide 5... =0 (%)

Vocabulary work {may be as... B(T2.7%)
-1 (8,1%)
Techndlogy vocabulany and... 1(9.1%)
0 2 4 5] 8 10

NE: The 1 answer with no tille has been added under ‘other’, Elaboration may follow.
If you answered “other”, please elaborate here.

3 responses

Film Study
as above- Technolegy vocabulary pertaining to the technology lesson

Handwriting is on a case-by-case basis. Most students have good quality handwriting and can focus on ather
areas of the curriculum. A handful of students need practice and some instruction,

E td kohiketeo, bé whokopal wrured, owhi mar awhi afw, iGtou fdtor &
Stard up Kehikaled, our reats intertwing, strengthening and supporting edch other, we ore strang together



Are there any areas of the English learning area that you would like future professional learning to

focus on?
171 regponses

Listaning 1o novels read aloud
SpellingWord Study

Oral Language (guided disc, .,
Reading Comprehensicn
Silent reading

Handwriting

Library (Participating in a raa. .,

—1(9.1%)
1(9.1%)

3(27.2%)
3 (27.3%)
0 (0%)

Whiling & (45.5%)
Pear reading of reading Nue... —3 (27.3%)
Vocabulary work (may be as... 3 (27.3%)
Syllasearch (Teacher aid sp... A (9, 1%)
see below 1(9.1%)
—1 {9.1%)
a 1 2 3 4 5

If you answered “other”, please elabarate here,

1 response

Something very novel study specific would be intersting. | think with the right scaffolding and extension, you
can make a whole class study, like Lion Witch Wardrobe, quite valuable bt | am not sure if people are
differentiating within a novel rather than the novel itsell being the differentiation.

Do you use small group teaching in your Reading Comprehension and Writing lessons 10 teach to
the range of needs in your classes?
11 responses

B Yoz

[ B

@ whasle ciias raming
B Sometimes

If you enswered "no or other®, please elaborate here.

3 reaponses

Reading groups are more formalized, while writing is very fluid in regards 19 groupings.
as above

| do use small group teaching, but it is not the only way that | teach Reading Comprehension and Witing. 1
regularly do this in reading comg (but s1ill do some whole-class and some 1-1 instruction as well). |
cccasionally do this in Writing, but morne often teach whale-class and 1-1 conferencing.

£ 10 kohikatea, b whakapa! wrurog, awhi mel ewhi atu, titow titou e
Stond up Kahikatea, our roots intertwine, strengthening and sugpoviing eoch ather, we are strong fogether



Are you usually able to support and extend the range of student needs in your classes?
Bl peapanoes

@ Yes
i ria
@ Sormebmm

If you answered something other than yes to the question above, sxplain further here,

4 mEsponses

I struggle with the lower students in my room. The usual issue of texts that are of a low level bit engaging for
QU aQe group.

Depends on the student’'s ability to understand and speak Engfish.

Teaching from Level 1 throwgh Level 576 within a lesson can be cormplex. | don't feel like 1 hit all af them all
the time, Things like Syllasearch for some students who have additional needs has taken a bit of the weight
off,

I hawe put yes but | would like 1o learn more about how 1o successfully manage a writing group that needs
Turther support andfor extension similar 1o on the mat with reading groups

If given the opportunity would you participate in external English professional leaming?
1t imsponses

& vou
@ hic
@ Mayba

E td kehibates, ke whokopai wrured, owhi mal awhi ol t6tou idtow &
Stomd we Kohikmled, our roots itertwing, strengihening and supporting sach other, we ove sirang iogether



Any other feedback or comments are welcome,
3 responses

I like the two year planning overview we have, As a year 8 kaiako this year, | have been able 1o work with
this for about 18menths and see the coverage we are able 1o get over this time. Having the freedom to fill
this out as a team is great but also having the example from Kim to guide us has been helpful.

In addition 1o this, if | were 10 cornpare the English planning we have with the Maths planning from Oxford |
believe our own planning is far better for kaiako and &konga. It is culturally responsive, able to be adapted
ta the &konga in front of us no matter their backgrounds or experiences and it is very easy to differentiate
for all leamers. It also mirrors the planning documents we have developed for Social Science and this
consistency across learning areas s great,

| would love to continue 1o refresh our novel sets with pukapuka that have characters representative of our
&konga and have local contexts as well as nationally or internationally significant texts. This is certainly
something | can see we have started to work towards. These are texts | enjoy teaching because there is so
much te teach and sink our teeth into.

| valued being part of a8 small group of kaiake who had the opportunity 1o see some of a lesson run by UC
at Kirkwood. This was an explicit, teacher-led lesson on best practice for teaching eomprehension through
an acronym they have called POSSE. | felt affirmed in some of my teaching practices as well as challenged
to be more explicit in areas. It was the type of experience where 1 was easily able 1o understand what the

teacher was doing and able to transfer some of the pedagogy into my classroom that very week. 1T would
be great to continue to have opportunities like this in line with the new English curriculurm.

Cver the past few years, and specifically since working towarda a microcredential in structured fiteracy, |
have focused my classroom program on enguring the building blocks within the English Curriculum are
taught routinely. Thiz has not only direcily supperied a settled learning environment, but has also paid
dividends in results for spelling, reading and writing. Most of my class began with me in Year 7 achieving
within Level 3 of NZC and now my class average is in early Level 5 of NZC.

Recently after some professional development from our RTLit, a service the current Govermement have now
cut, | have implemented a program in my classroom called Partner Reading, Paragraph Shrinking. This
program is 5 minutes daily at the beginning of an English lesson where students focus on fluency. | have
completed pre-testing with a screening tool called Dibbels only with those students who are struggling with
fluency and after 6 weeks | will retest them to see If this is making any difference. Research suggests |
should see fairly good progress in this time. The reason | mention this here is that Dibbels is a sereening
toal which the current Government seem 1o be favouring at the moment as well as Partner Reading,
Paragraph Shrinking being an intervention that is very manageable. | have worked alongside Kim on this
and with her focus on English and my focus on students with additional needs we are keen to see what
comes of this intervention,

Difficult 1o teach students, who have little English, how to plan and design,

| find the English long term plan a bit difficult to work with in Some ways. It is much more open than what
wie used 1o do, which can be good, but it can feel a bit too apenfloase,

It would be great if we had a bit more sitting underneath i, like some basic unit plan overviews, or a
suggested sequence of writing topics,

On the one hand it is very prescriptive about how often things have to be taught and what needs 1o be
done, but it deesn’t then offer support with actually doing those things.

The topic headings are thoughtful, but it would be great to have some planning to go with them. One way
we could do this would be planning these in our teams.

E td bohikatea, A whakopa! rruroa, owhd mai owhi atu, ¢Stou titoo &
Srand up Kahikates, our rools infertwing, strengthening ond supporting eech other, we are £irong fogether



Kaiako Voice Summary

Most English areas are being taught across many classes.

Writing stands out as an area that Kaiako would like professional learning support.

Most teachers are using small group teaching to support diverse learming needs.

Most teachers (72.7%) feel able to cater to the diverse learning needs of there class, but
some (27.3%) feel that they do this sometimes.

Most (81.1%) of teachers would like to participate in external professional learning.

Summary of consultation (Kaiako, Whanau and Rangatahi voice)

Kaiako largely feel confident in supporting and extended their students in English and most
rangatahi felt challenged.

Most parts of the English curriculum are taught in most classes regularly. However,
rangatahi and kaiako voice indicates that there is inconsistency in the areas of English
taught in different classes.

Whanau find value in all areas of English.

Whanau and rangatahi would like more time given to spelling/word study, writing, and
handwriting. Whanau would also like more time given to reading comprehension.
Rangatahi, whanau, and kaiako found value in small group teaching as one tool to cater to
diverse learning needs.

Kaiako are interested in future professional learning, particularly in writing, and possibly
external.

Recommendations

Continue to value the excellent mahi in English already underway at Kahikatea Kirkwood
and the rich resources available to us here. Excellent work has been done by many people
to foster communities of readers and writers in classrooms, in the library, and across the
school. We are well resourced, and continuing to support this work through this period of
change is essential.

Maintain a focus on culturally responsive practice and engaging our community with topics
and texts that capture their interests, challenge their perspectives, and reflect their
experiences. We are well stocked with resources from overseas and will continue our focus
on building our resources to promote belonging for our students.

Work towards consistency of English teaching and learning across the school.

A key change with the new English Curriculum is to expose all students to Year 7 and 8
knowledge, practices, and texts, regardless of where they sit with their learning. We will
have to consider how we can scaffold and extend learners through this change.

Sign up for external English professional learning in 2026, either for classroom teachers or
with a lead team to complete professional learning and share knowledge back with staff.
Consider resources or programmes to complement English teaching. This could be a full
English programme, writing, reading comprehension, or a mixture.

Retire the two-year English Curricufum. The level of detail in the new English Curriculum
(Years 0—10) renders the two-year document unnecessary, During 2026, create a brief
English overview for Kirkwood in response to the new curriculum.

Consider the implications of new assessment resources on English after their roliout in
2026.

E ti kahikatea, hé whakapai ururon, awhi mai awhi atu, tatou tatou e
Stand up Kahikatea, our roots intertwine, strengthening and supporting each other, we gre strong together




+ Maintain a focus on the English subject area to support our community through this period
of change.

+ Maintain our current Target interventions during this period of change and uncertainty.

E tii kahikatea, hé whakapai ururoo, awhi mai awhi atu, tatou tétou e
Stand up Kahikatea, our roots intertwine, strengthening and supporting each other, we are strong together



Kiwi -

Kiwisport is a Government funding initlative to support students® participation in organised sport.
In 2015, the school received total Kiwisport funding of 53,825.32 (excluding GST).

The funding was spent on two community youth workers who organised lunchtime sessions to
improve the students’ sports skills and confidence to enable them to participate in organised

sport,

The number of students that participated in organised sport was approximately 250.
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